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PREAMBLE 
 
Standard reviews of units and programs are required by the University of British Columbia 
every five years. This document represents the first review of the Interdisciplinary Graduate 
Studies program since its Themes component was introduced on the Okanagan campus in 2018 
(its first student cohort started in September 2019). The past five years brought the Covid-19 
pandemic that caused serious disruptions to the delivery of higher education, including the 
movement of international students around the globe. Since returning to campus, we have 
faced unprecedented mental health crises among faculty and students alike. Nevertheless, we 
have persisted. This document was compiled by the Associate Dean of the Faculty of Arts and 
Social Sciences and her staff, in consultation with the Dean of the College of Graduate Studies, 
IGS Theme Coordinators, the student representative of the IGS Program and Curriculum 
Committee, and the graduate coordinators of faculties where students are completing 
Individualized IGS programs. Consultations with faculty supervisors and instructors, students, 
and administrators were conducted over a six-month period. Appendix A provides links to a list 
of documents from which this report draws, as well as policies and procedures that govern 
graduate studies at UBCO. 

 

1. INTRODUCTION 

a. Executive Summary 
 
In 2014, the UBC Okanagan “Aspire” document concluded that “the Okanagan campus should 
aspire to be a model of innovative and interdisciplinary programming within the UBC  
system, and a place that has an impact on communities both local and global.” 
 
Three years later, revisions to the IGS program were submitted for approval to the Senate of 
UBC, Okanagan. The Executive Summary submitted at that time stated:  
 
“The UBC Okanagan Interdisciplinary Graduate Studies program is intended to provide 
exemplary training and education in interdisciplinary graduate research. As its underlying 
principle, it fosters problem-oriented research and learning that requires collaboration from 
multiple fields of knowledge to achieve its goals. The program includes knowledge and learning 
that is based on a variety of traditional scholarly and laboratory approaches, and on new forms 
of investigation such as community-based research. The kind of research and teaching 
envisioned in this program demands that all participants explicitly pay attention to how 
different approaches bring with them epistemologies that do not easily merge and how these 
epistemologies can be used and blended in particular projects, in efforts at theorization, or in 
efforts to address complex problems.”  
 

b. Program Overview 
 
Since 2018, IGS has evolved into a dynamic, engaged graduate program organized around six 
core Themes. Its current cohort consists of 181 students. Eighty-one of these students are 
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international and 100 are domestic. Of the domestic students, 22 identify as Indigenous. One 
hundred twenty eight faculty members participate in the program. Of these, 31 are currently 
using external grants to support student research. All graduate students, master’s and doctoral, 
are fully funded. The average PhD funding is $34,241/year for four years and the average 
master’s funding is $23,667 for each of two years.   
 
Previous to its current iteration, the IGS program was tailored to the specific research program 
of each individual student. The Individualized Option remains a possible pathway for graduate 
students seeking to work with a supervisor outside the Themes program, but admission 
conditions have been modified to reflect the challenges of this program. The Individualized 
Option is now offered only at the PhD level.  
  
The Individualized Option of the IGS program continues to appeal to supervisors appointed in 
the School of Education and to Social Work supervisors appointed in the Faculty of Health and 
Social Development. Both Education and Social Work have their own master’s programs; the 
PhD Individualized remains a logical next step for students continuing their graduate studies. 
Eleven students outside of these programs are “legacy” students—that is, they began their 
degrees before the new Themes were introduced. These students are located in the Faculty of 
Arts and Social Sciences (8), the Faculty of Science (2), and the School of Management (1). Of 
the 23 students currently enrolled in the Individualized Option, 20 are domestic, and 3 are 
international. We expect that the number of Individualized Option students will continue to 
decrease as almost no new admissions outside of Education and Social Work opt for this 
“exceptional” path and current Individualized Option students continue to cycle out of the 
program. 
  

c. Alignment to UBC Strategic Plan 
 
The IGS program aligns its goals with those of the UBC Strategic Plan, “Shaping UBC’s Next 
Century, 2018-28.” In particular, three of the strategies outlined in the plan represent central 
planks in the IGS platform:  

 
Strategy 10: Research Culture 
 
“UBC is seeking to enable a research culture that interacts in positive and respectful ways with 
Indigenous people and Indigenous knowledge, and that welcomes the participation of members 
of other historically excluded groups.” 

 

• More than 10% of IGS students identify as Indigenous. (By comparison, 2.5% of UBC-
Vancouver graduate students identify as Indigenous and 5.5% of graduate students 
overall on the Okanagan campus identify as Indigenous.) 

• In 2024, a new IGS Theme, “Indigenous Knowledges,” will be introduced to the 
program.  
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Strategy 14: Interdisciplinary Education 
 
“We are further developing academic structures that foster and support opportunities for 
students from different perspectives and disciplines to work together on complex or emergent 
problems.” 

 

• Each of the IGS Themes is supported by faculty from across a range of disiplines. 

• Students in each Theme commonly take courses from across the program. 

• Student diversity encourages learning from different perspectives. 

 
Strategy 16: Public Relevance 
 
“Through dialogue and knowledge exchange, we are working to align UBC’s efforts more closely 
with priority issues in British Columbia and beyond.” 

 

• Community-engaged research is central to the IGS program. 

• Research in Sustainability speaks to climate change, wildfire, and other issues of local 
and global concern. 

• Faculty and student Indigenous researchers involved in the IGS program are engaged 
in projects aligned with the goals of the Truth and Reconciliation Commission.  

 

d. Summary of the last program review and report on progress 
 
The alignment between the IGS program and the current UBC Strategic Plan has been made 
possible by the development of research Themes within the program since 2018, a program 
evolution that emerged from the findings of the last review report in 2015. In that report, 
reviewers noted a number of central problems that had emerged since the inception of the IGS 
program in 2008. In particular, they noted that the program functioned “not as a graduate 
program, but as an umbrella for a variety of disciplinary and interdisciplinary program types.” 
This problem was exacerbated by the absence of a strong governance structure, a lack of IGS 
course offerings, the absence of a curricular common core, and an uneven distribution of 
student funding. There was an ongoing tension between those who considered the IGS 
program as essential to the campus mandate, and those who considered it only a place-holder 
until growth in various disciplines could lead to stand-alone disciplinary graduate programs. The 
recommendations of the review committee included an explicit commitment to 
interdisciplinarity as a core value of the teaching research mission of the UBC Okanagan campus 
and a call for the establishment of a coherent program organized around Themes. “Themes 
should be: (1) at the core of the IGS program; (2) be flexible and sustainable; (3) be reviewed at 
regular intervals.”  
 
Progress has been evident on each of these fronts. Governance of the IGS program rests with 
the Associate Dean, Graduate Studies, of the Lead Faculty, currently the Faculty of Arts and 
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Social Sciences (FASS), supported by a governing committee for the program made up of 
representatives from each of the participating Faculties and chaired by the Dean or Associate 
Dean of the College of Graduate Studies, who provides pan-University oversight and direction. 
Each of the six Themes that started their program in 2019 has a committee that oversees the 
Theme program, alongside a well-defined admissions and award adjudication process. Eighteen 
IGS courses are now offered yearly and each Theme has a core curriculum as part of its program 
requirements. All prospective students receive a funding package with their offer of admission. 
Interdisciplinarity is one of the five pillars of the Faculty of Arts and Social Sciences and its 
importance is agreed upon by all six participating faculties.  
 
In the original outline for the Themes program, the expectation for student recruitment and 
retention at the beginning of year 4 was at least 20 FTE students in each Theme. All but one of 
the Themes have reached this target, and we consider the Themes’ enrolment to have reached 
a steady state. Faculty complement and funding can sustain the program in its current iteration 
(including the Indigenous Knowledges Theme, coming on board in 2024). The potential for 
growth will be realized, we hope, with greater buy-in from Faculties (Management, 
Engineering, Science) in the years ahead. 

 
 

2. PROGRAM  
 

a. Program structure, method of delivery, degree timeline, progression requirements 
 
The IGS Program houses research Themes. Those currently admitting new students include: 
 

• Community Engagement, Social Change and Equity (CESCE) 
• Digital Arts and Humanities (DaHu) 
• Global Studies (GS) 
• Power, Conflict and Ideas (PCI) 
• Sustainability (SUST)  
• Indigenous Knowledges (IK) 

 

Admissions to theTheme, Urban and Regional Studies (URS), were suspended in the spring 
of 2023 and this Theme is now in the process of being dissolved. The reasons for this 
dissolution include challenges in recruiting students that resulted in small applicant pools, 
difficulties in matching students’ previous training to supervisor research strengths, and 
difficulties in securing funding lines for students being considered for admission. The 
students who began their studies in URS between 2019 and 2022 will continue to progress 
through the program. Two URS students have graduated with Master’s degrees in 
Interdisciplinary Studies. There are currently 19 students enrolled in URS—10 MA and 9 
PhD. Of these, 8 are domestic and 11 are international students. They are supervised by 7 

https://okanagan.calendar.ubc.ca/faculties-schools-and-colleges/college-graduate-studies/interdisciplinary-graduate-studies/community-engagement-social-change-and-equity-cesce-theme
https://okanagan.calendar.ubc.ca/faculties-schools-and-colleges/college-graduate-studies/interdisciplinary-graduate-studies/digital-arts-and-humanities-theme
https://okanagan.calendar.ubc.ca/faculties-schools-and-colleges/college-graduate-studies/interdisciplinary-graduate-studies/global-studies-theme
https://okanagan.calendar.ubc.ca/faculties-schools-and-colleges/college-graduate-studies/interdisciplinary-graduate-studies/power-conflict-and-ideas-theme
https://okanagan.calendar.ubc.ca/faculties-schools-and-colleges/college-graduate-studies/interdisciplinary-graduate-studies/sustainability-theme
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faculty members (Berg, Texeira, Lovegrove, Li, Momer, Cinnamon, and Graham). Three of 
the 9 PhD students have advanced to candidacy.  
 
The new Indigenous Knowledges Theme will admit students for Fall 2024 (see Appendix E). 
 
Program Requirements 
 
The IGS program degrees offered are: 
 
MSc in Interdisciplinary Graduate Studies 
MA in Interdisciplinary Graduate Studies 
PhD in Interdisciplinary Graduate Studies 
 
All three degrees combine course work and a thesis/dissertation (including a prospectus). The 
MA and MSc degrees require 30 credits, divided into course and thesis credits. The minimum 
number of course credits for the MA and MSc is 12. In the PhD program, the number of course 
credits varies according to the student’s specific Theme program. In addition to their course 
work, PhD students must complete comprehensive exams before advancing to candidacy. 
 
The normative time for completing a Master’s degree is two years and for completing a PhD, 
four years.  
 
The curricular requirements for Master’s degree students in IGS are the following. 
 
IGS 524 (3) Pro-Seminar in Interdisciplinary Studies 
 
The substantive content of the course is generated by student-led research, enhanced by/with 
professional training such as workshops and mentoring that are focused on personal and 
professional development. This training, which is designed to enhance the graduate student 
experience beyond what is available in laboratories, seminars, or classroom instruction, intends 
to foster community within and between Themes for IGS graduate students.  
 
IGS 5XX (3) Theme Seminar 
 
Each Theme provides at least one mandatory core course (PCI has three core courses). The 
course is an advanced course in interdisciplinary research that provides an introduction to the 
research and challenges surrounding the topic(s) of the Theme by focusing on theoretical and 
methodological approaches to research problems in the Theme. Such a course can be delivered 
in a variety of formats at the discretion of the instructor and/or the Theme Program 
Committee. The course is intended to unite the Theme and cover the substantive literature and 
epistemological approaches framing it.  
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IGS 5XX (3) Theme Methods 
 
Students take a mandatory methods seminar in qualitative methods, the content of which is 
appropriate to the research being conducted by the students.  
 
Additional Curriculum Requirements 
 
Alongside the Pro-Seminar requirement, the Theme-based introductory course, and the 
relevant methods course, the Program offers other courses appropriate to the Theme on an 
annual basis. Master’s students are permitted up to three credits of “directed readings” or 
“directed study” toward completion of their degree requirements. Where appropriate, a 
maximum of six credits of undergraduate courses (numbered 300-499) may be taken by 
master’s level students. It is up to each supervisory committee to ensure that the student has 
received the appropriate course-based training for their proposed research program. 
 
Progression requirements for Master’s students include: successful completion of course work; 
approval of thesis prospectus; thesis completion and defense.  
 
The curricular requirements for Theme-based PhD students in IGS are the following.  
 
(Note: students transitioning into the PhD program from the IGS Master’s program do not take 
the three courses over again; suitable alternatives are determined by the Theme coordinator in 
consultation with the student’s supervisory committee). 
 
IGS 524 (3) Pro-Seminar in Interdisciplinary Studies 
(As above). This course is the only firm requirement for PhD students in IGS.  
 
IGS 5XX (3): Theme Seminar  
This course can be as above (the basic Theme core course in topics, theory, and methodology of 
the Theme) or it can be another course, chosen by the student in collaboration with their 
supervisory committee, that satisfies the specific research interests or needs of the student. 
 
IGS 5XX (3): Theme Method  
PhD students may choose to enrol in the Theme method course, or they may choose to enroll 
in another methods course as appropriate to their research needs and interests with the 
approval of their committee. 
 
The minimum number of course credits required for PhD degrees is 9 credits. PhD students, in 
collaboration with their supervisory committees, may choose to enrol in further courses or 
directed studies as needed for successful completion of their dissertation research. The 
maximum number of credits in coursework that Themes or supervisory committees can require 
toward the PhD degree is 18. 
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Progression requirements for PhD students include: successful completion of course work; 
approval of dissertation prospectus; successful completion of comprehensive examinations; 
advancement to candidacy; dissertation completion and defense. 
 

b. Achievement of the degree level standards, program learning outcomes, and assessment 
objectives 
 
The primary objective of the program is to provide comprehensive, high quality, graduate 
degrees in interdisciplinary studies leading to MA, MSc, or PhD qualifications. The program 
seeks to educate and train students for subsequent employment or further study.  
  
Graduates of the MA and MSc in Interdisciplinary Graduate Studies will: 
 

• Have obtained a comprehensive understanding of the fundamental characteristics of 
interdisciplinary research and the basic questions in their thematic area of study 
through the completion of a core course curriculum; 

• Have gained experience in the application of interdisciplinary methods and 
perspectives to cutting edge research through the completion of a rigorous thesis 
project; 

• Be able to work in collaborative, cross-disciplinary and interdisciplinary research 
environments; 

• Be able to collaborate with researchers from a variety of both cognate and unrelated 
disciplines. 

Graduates of the doctoral program in Interdisciplinary Graduate Studies will achieve the same 
learning outcomes and, further, will:  
 

• Have developed more refined questions in their thematic area of study through the 
completion of a comprehensive examination process; and 

• Have gained experience in the application of interdisciplinary methods and 
perspectives to cutting edge research through the completion of a rigorous 
dissertation project.  

 
Master’s Degree Level Expectations and Program Learning Outcomes 
 
The primary objective of the thesis-based Master’s program is to teach emergent researchers 
how to conduct independent research, through the formulation of a research problem, the 
collection of data, development of quantitative and/or qualitative methods, and the generation 
of a critical literature review, culminating in the writing of a final thesis. The training of research 
skills is supplemented by graduate courses that foster interdisciplinary thinking by introducing 
students to a range of materials relating to their Theme’s organizing principals. All students are 
required to take a Pro-Seminar, which provides training in professional development, writing 
and research skills, and grant application.

https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
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Table A. Master’s Degree  
 

B.C. Graduate 
Degree Level 
Expectations 

Program Learning Outcomes  
 

How does the 
program support 
achievement of 
each GDLE?  

How does the 
program 
evaluate the 
achievement of 
each GDLE?  

Depth & 
Breadth of 
Knowledge 

1. Capacity to identify 
knowledge systems and 
current problems and/or 
new insights, much of which 
is at, or informed by, the 
forefront of their academic 
discipline(s), or field of study. 

• Writing 
research 
papers 

• Taking 
relevant 
courses 

• Attending 
program 
seminars and 
colloquia 

• Writing 
scholarship 
and awards 
applications 

• Proposal 
writing  

• Written thesis 

• Scholarship 
and awards 
applications 

Knowledge of 
Methodologies 
and Research  

2. Capacity to distinguish how 
different techniques of 
research are used to create 
and interpret knowledge in 
their interdisciplinary fields.  

3. Capacity to evaluate critically 
current research and 
advanced research and 
scholarship in related fields.  

4. Capacity to address complex 
problems and judgements 
based on established 
principles and techniques. 

On the basis of that competence, 
has shown at least one of the 
following:  

5. The development and 
support of a sustained 
argument in written form; or  

• Complete a 
required 
methodologies 
course 

• Develop a 
research 
project in 
consultation 
with 
supervisor 

• Proposal 
writing as 
program 
requirement 

• Thesis 
research 

 

• Thesis 
Proposal—
2500-4000 
words 

• Annual 
progress 
report 

• Written thesis 

 

https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
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B.C. Graduate 
Degree Level 
Expectations 

Program Learning Outcomes  
 

How does the 
program support 
achievement of 
each GDLE?  

How does the 
program 
evaluate the 
achievement of 
each GDLE?  

6. Originality in the application 
of knowledge.  

Application of 
Knowledge 

7. Competency in the research 
process by applying an 
existing body of knowledge 
in the research and critical 
analysis of a new question or 
of a specific problem or issue 
in a new setting.  

 

• Interaction 
with 
supervisor and 
reviewers 

• Interaction 
with peer 
graduate 
students 

• Interaction 
with 
undergraduate 
students as a 
Teaching 
Assistant 

• Written 
thesis 

• Oral thesis 
defense 

• Advisory 
committee 
meetings 

• Course 
evaluations 

 

 

Communication 
Skills 

8. The ability to communicate 
ideas, issues and conclusions 
clearly and effectively to 
specialist and non-specialist 
audiences. 

 

• Teaching 
assistantships 

• Seminar 
presentations 

• Conference 
presentations 
or professional 
meetings 

• Oral thesis 
defense 

• Course 
evaluations 

• 3MT 
competition 
participation 

Awareness of 
Limits of 
Knowledge 

9. The ability to identify the 
complexity of knowledge and 
of the potential contributions 
of other interpretations, 
methods, and disciplines.  

• Feedback on 
essays and 
thesis drafts 

• Interaction 
with 
supervisor, 
faculty, and 
students 

• Feedback from 
advisory 

• Essays for 
course work 

• Written thesis 

• Advisory 
committee 
meetings 

• Oral thesis 
defense 

https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf


 12 

B.C. Graduate 
Degree Level 
Expectations 

Program Learning Outcomes  
 

How does the 
program support 
achievement of 
each GDLE?  

How does the 
program 
evaluate the 
achievement of 
each GDLE?  

committee 
meetings  

Professional 
Capacity / 
Autonomy 

10. The abilities and transferable 
skills necessary for 
employment requiring:  

a. the exercise of 
initiative and of 
personal 
responsibility and 
accountability; and,  

b. decision-making in 
complex situation, 
such as employment.  

11. The intellectual 
independence required for 
continuing professional 
development; and,  

12. The ability to appreciate the 
broader implications of 
applying knowledge to 
particular contexts. 

•   Pro-Seminar 

• Course work 

• Thesis 

research and 

writing 

• Teaching 

Assistantships 

 

 

• Oral Thesis 
defense 

• Course work 
assessment 

 

 
 
Program Learning Outcomes: Course Work and Thesis  
 
 

Depth & 
Breadth of 
Knowledge 

1. Capacity to identify knowledge systems and current problems 
and/or new insights, much of which is at, or informed by, the 
forefront of their academic discipline(s), or field of study. 

Knowledge of 
Methodologies 
and Research  

2. Capacity to distinguish how established techniques of research are 
used to create and interpret knowledge in their interdisciplinary 
fields.  

3. Capacity to evaluate critically current research and advanced 
research and scholarship in related fields.  

4. Capacity to address complex problems and judgements based on 
established principles and techniques. 

On the basis of that competence, has shown at least one of the following:  

https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
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5. The development and support of a sustained argument in written 
form; or  

6. Originality in the application of knowledge.  

Application of 
Knowledge 

7. Competency in the research process by applying an existing body of 
knowledge in the research and critical analysis of a new question or 
of a specific problem or issue in a new setting.  

Communication 
Skills 

8. The ability to communicate ideas, issues and conclusions clearly and 
effectively to specialist and non-specialist audiences. 

Awareness of 
Limits of 
Knowledge 

9. The ability to identify the complexity of knowledge and the 
potential contributions of other interpretations, methods, and 
disciplines.  

Professional 
Capacity / 
Autonomy 

10. The abilities and transferable skills necessary for employment 
requiring:  

a. the exercise of initiative and of personal responsibility and 
accountability; and,  

b. decision-making in complex situation, such as employment.  
11. The intellectual independence required for continuing professional 

development; and,  
12. The ability to appreciate the broader implications of applying 

knowledge to particular contexts. 

 
Courses PLO Legend: 

1. Closely Aligned 
2. Aligned 
3. N/A 

 1 2 3 4 5 6 7 8 9 10 11 12 

501D 2 1  1  2  1  1  1  1  1  2  1  1  

501C 2 1 1 2 1 1 1 1 1 2 1 1 

502A 1 1 1 2 1 1 1 1 1 1 2 1 

503S 1 1 1 1 3 1 1 2 1 2 2 1 

515 1 1 1 1 1 1 1 1 1 1 1 1 

550 1 2 1 1 1 1 2 2 1 2 2 1 

582 1 1 1 1 2 1 1 2 1 3 2 1 

584 1 1 1 1 2 2 2 1 1 3 2 1 

585 3 2 2 1 2 1 1 1 1 1 2 1 

586A 1 1 1 1 2 1 1 1 1 2 2 1 

587 1 1 1 1 1 1 1 1 1 1 1 1 

588 1 1 1 1 1 1 2 1 1 2 1 1 

589 1 3 1 2 1 2 2 1 1 3 2 1 

590 1 2 1 2 1 1 1 1 1 2 1 1 

591 1/2 3 2 2 1 1 1/2 1/2 1 2/3 2 2 

592 1 1 2 1 1 3 2 2 2 2 1 1 

IGS 501: Research Methods and Analysis 
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IGS 502A: Seminar in Digital Arts and Humanities 
IGS 503S: Indigenous Research Methods 
IGS 515: Advanced Qualitative Research Methods 
IGS 524A: Professionalization Seminar 
IGS 550: Selected Topics in Social Sciences / Voice, Justice, and Change 
IGS 582: Indigenous Knowledges Theme Seminar 
IGS 584: Sustainability Theme Seminar 
IGS 585: Knowledge Mobilization and Sustainability 
IGS 586A: Community Engagement, Social Change, and Equity Theme Seminar 
IGS 587: Global Politics, Culture and Theory 
IGS 588: Global Studies Panorama 
IGS 589: Governance 
IGS 590: Power and Ideas 
IGS 591: Society and Conflict 
IGS 592: History, Theory and Method 
 
 
 

 
 

 Program Learning Outcomes 

 1 2 3 4 5 6 7 8 9 10 11 12 

MA Thesis 
Proposal 

1 1 1 1 1 1 2 2 1 N/A 1 2 

MA Thesis 1 1 1 1 1 1 1 2 1 1 1 1 

MA Thesis 
Oral 
Defense 

N/A N/A N/A N/A N/A N/A 1 1 2 N/A N/A 2 

 
PLO Legend: 

1. Closely Aligned 
2. Aligned 
3. N/A 

 
 
PhD Graduate Degree Level Expectations and Program Learning Outcomes  
 
The objective of the PhD program is to train highly qualified professionals who have the ability 
to pursue an academic career at the college or university level, or an alternative career that 
uses research in policy development or other research-oriented fields. PhD candidates are 
required to write a dissertation that introduces original research findings to the disciplinary 
fields with which it engages. 
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Table B. PhD Learning Outcomes 
 

B.C. Graduate 
Degree Level 
Expectations 

Program-level Learning 
Outcomes 

How does the 
program support 
achievement of 
each GDLE?  

How does the 
program 
evaluate the 
achievement of 
each GDLE?  

Depth & 
Breadth of 
Knowledge 

1. Capacity to identify 
knowledge systems and 
current problems at the 
forefront of their 
academic disciplines or 
field of study. 

• Writing research 
papers, 
proposals 

• Writing 
conference 
abstracts 

• Attending 
conferences 

• Attending 
program 
seminars and 
colloquia 

• Taking relevant 
courses 

• Preparing for 
comprehensive 
exams 

• Writing 
scholarship and 
awards 
applications 

• Comprehensive 
exam 

• Written thesis 

• Prospectus 
evaluation  

• Scholarship and 
awards 
applications 

 

Knowledge of 
Methodologies 
and Research  

A methodological competence 
that provides the graduate with 
the ability to:  

 

2. Conceptualize, design 
and implement 
knowledge for a new 
generation of knowledge 

3. Make informed 
judgments on complex 

• Developing a 
research project 
in consultation 
with supervisor 

• Thesis research 

• Writing 
conference 
abstracts 

• Comprehensive 
exam 

• 5000-7000 
word thesis 
prospectus 

• Written thesis 

• Presenting at 
conferences 

https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
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B.C. Graduate 
Degree Level 
Expectations 

Program-level Learning 
Outcomes 

How does the 
program support 
achievement of 
each GDLE?  

How does the 
program 
evaluate the 
achievement of 
each GDLE?  

issues in specialist fields, 
sometimes requiring new 
methods, and; 

4. Produce original 
research, or other 
advanced scholarship, of 
a quality to satisfy peer 
review, and to merit 
publication. 

• Attending 
conferences 

Application of 
Knowledge 

The capacity to: 

5. Undertake pure and/or 
applied research at an 
advanced level; and, 

6. Contribute to the 
development of 
academic or 
professional skill, 
techniques, tools, 
practices, ideas, 
theories, approaches, 
and/or materials.  

 

• Field/Laboratory/ 
archival research 

• Interaction with 
supervisor, 
faculty, and 
reviewers 

• Interaction with 
peer graduate 
students 

• Interaction with 
undergraduate 
students as a 
teaching 
assistant 

• Written thesis 

• Oral thesis 
defense 

• Comprehensive 
exam 

• Advisory 
committee 
meetings 

• Feedback on 
research paper 
drafts 

• Feedback from 
committee 
meetings 

• Feedback on 
proposal 
applications, 
conference 
abstracts 

Communication 
Skills 

7. The ability to 
communicate complex 
and/or ambiguous ideas, 
issues and conclusions 
clearly and effectively.  

 

• Teaching 
assistant 

• Seminar 
presentations 

• Presenting at 
conferences or 

• Comprehensive 
exam 

• Oral thesis 
defense 

https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
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B.C. Graduate 
Degree Level 
Expectations 

Program-level Learning 
Outcomes 

How does the 
program support 
achievement of 
each GDLE?  

How does the 
program 
evaluate the 
achievement of 
each GDLE?  

professional 
meetings 

Awareness of 
Limits of 
Knowledge 

8. The ability to identify the 
complexity of knowledge 
and of the potential 
contributions of other 
interpretations, methods, 
and disciplines.  

• Thesis prospectus 

• Feedback on 
drafts 

• Interaction with 
supervisor, 
faculty, students  

• Feedback from 
advisory 
committee 
meetings  

 

• Advisory 
committee 
meetings 

Professional 
Capacity / 
Autonomy 

9. The qualities and 
transferable skills 
necessary for 
employment requiring 
the exercise of personal 
responsibility and largely 
autonomous initiative in 
complex situations;  

10. The intellectual 
independence to be 
academically engaged 
and current; and, 

11. The ability to evaluate 
the broader implications 
of applying knowledge to 
particular contexts.  

• Thesis research 
and writing 

• Attending 
conference or 
professional 
meetings 

• Teaching 
Assistantships 

• Oral thesis 
defense 

 
PhD Coursework (see Master’s Coursework Table)  
 

 Program Learning Outcomes 

 1 2 3 4 5 6 7 8 9 10 11 

Comprehensive 
Examinations 

1 1 1 N/A 1 1 1 N/A 1 1 1 

https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
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Dissertation 
Proposal 

1 1 1 1 1 1 1 1 2 2 2 

Doctoral 
Dissertation 

1 1 1 1 1 1 1 1 1 1 1 

Dissertation 
Oral Defense 

N/A N/A N/A N/A N/A 2 1 2 1 1 1 

 PLO Legend: 
1. Closely Aligned 
2. Aligned  
3. N/A 

 

c. SOAR Summaries: Faculty; Student; Alumni; Administration (Strengths, Opportunities, 
Aspirations, Results) Analysis   
 

SOAR Summary: IGS Themes, Faculty  
 
Using a Qualtrics survey (Appendix C), IGS Themes conducted a SOAR review at the end of April, 
2023, with each Theme consulting its members. Forty-nine responses were received, and each 
Theme met in May 2023 with the Associate Dean to discuss the feedback. What follows is a 
summary of the SOAR review, drawing on the synopses provided by Theme Co-ordinators 
(Appendix E), as well as the conversations in the May meetings. 
 
Strengths  
 
IGS faculty reported on the program’s success in recruiting strong students from diverse 
backgrounds, both demographic and academic, who work with researchers from a range of 
disciplines and practices in the different Themes. A space in which to foster interdisciplinary 
studies at the graduate level was noted as a rare, if not unique, opportunity afforded by this 
UBC Okanagan program. The Themes are proud of the success their students have achieved in 
their studies and postgraduate careers.  
 
Individual Themes claim different strengths. For Power, Conflict, and Ideas, “strong, stable 
curriculum” and “dedicated faculty” have created the conditions for a “cohesive” Theme. For 
Digital Arts and Humanities, a “small, cohort-based learning environment” helps “to foster a 
sense of community.” Sustainability highlights the importance of its work and the breadth of it’s 
interdisciplinary reach: “Sustainability is at the center of challenges we face as a planet and a 
people.” Global Studies notes “the ongoing potential to offer our students important critical 
and decolonizing work.” Community Engagement, Social Change, and Equity celebrates the 
cultural diversity of its students and faculty and takes pride in the robust pool of applicants it 
attracts, as well as the positive reviews of its core courses.  
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Opportunities 
 
In the next three to five years, the IGS program will evolve in different ways. All of the Themes 
are now considering how their curriculum might be modified to meet the needs of the program 
and its students, and how the research strengths of new faculty across campus might best be 
harnessed to the various interests of the Themes. Faculty across the Themes expressed a desire 
to revise the existing pro-seminar (IGS 524) to address student desires for help in developing 
their professional capacities as they contemplate employment after graduation. A recurring 
concern is the need to provide some kind of introduction to interdisciplinarity as a method and 
practice. Students find themselves in a program that does not make explicit the assumptions 
about what interdisciplinary studies are, or should be. Discussions are underway to develop a 
core set of readings, that might ground students better as they embark on their degree 
program. A workshop has been scheduled for January 2024 to initiate a program-wide 
conversation. 
 
Despite minimum funding guarantees, student funding is a perennial challenge. International 
students in the Master’s program are not eligible for the fee waiver that doctoral students 
have, a waiver that brings their fees in line with those of domestic students. SSHRC has not 
increased its fellowship support amounts in over a decade.  
 
Those pursuing research project in conversation with Indigenous community partners have 
expressed the need for greater flexibility around degree timelines, funding for community 
honoraria, and institutional recognition of non-traditional research pathways.  
 
Each Theme identified specific challenges, each quite different. For example:  
 

• Global Studies is keen for more methods courses, especially more quantitative methods 

courses. 

• Sustainability has identified a lack of community among its faculty as creating problems 

for administering the Theme collectively.  

• Power, Conflict, and Ideas is concerned that other Themes encroach on teaching 

opportunities for their students when they admit more than the recommended number 

of PhD students (who tie up teaching lines for four years, rather than two).  

• Digital Arts and Humanities feels the pressure of the decline of humanities enrollments 

on the campus, which make it impossible for the Faculty of Creative and Critical Studies 

to hire new faculty that could support the Theme.  

• Community Engagement, Social Change, and Equity seeks opportunities to enhance 

equity as a practice shaping teaching and supervision, so that “marginalized 

communities are not doing remedial work of anti-racism.”  

Nonetheless, opportunities for all of the Themes are in plain sight, especially with the 
onboarding of the Indigenous Knowledges Theme in 2024.  
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Aspirations  
 
IGS faculty are passionate about the program’s ability to draw together diverse faculty to teach 
and supervise its students. They hope to make the program relevant to the twenty-first century 
university and the world at large. The IGS program fosters collaborations among researchers as 
well as students.  
 
The program’s future will be enriched by a new cohort of faculty recently hired in various 
departments and Faculties and by stronger buy-in from Faculties whose researchers only 
occasionally participate in the Themes. A dynamic program will gain a reputation nationally and 
internationally, enabling the recruitment of strong students.  
 
The expansion of the administrative team in 2022 to include a faculty manager, a staff member, 
and a Lead Associate Dean has helped to stabilize the program and has enabled the program to 
grow. The collecting of data concerning student funding, postgraduate career trajectories, and 
program evaluations will help the administrative team make recommendations for ongoing 
program success. The interdisciplinary work that IGS students undertake prepares them well for 
policy work and advanced research across a number of fields. Programs such as Environmental 
Humanities are increasingly attracting students and government funding, and IGS students are 
well positioned to benefit from these emerging trends. The program needs to stay in touch with 
its alumni as they pursue their chosen careers.  
 
Results  
 
Meaningful measures that will indicate the program is on track include students completing 
their degrees with appropriate funding support. We would like to see an increase in community 
engagement, both on campus and with institutions and the public outside the university. Most 
importantly, we would like to see students employed in fields related to their interdisciplinary 
degrees, and, for master’s students who enter doctoral programs, success in those. Student 
satisfaction with the IGS program overall will be the most important measure of success. 
 
The program will be known for its attention to student needs, its funding packages, and its 
willingness to support and foster unique research programs.  
 
The IGS program will foster individual and collective wellbeing in the context of the Truth and 
Reconciliation process in Canada.  
 
The resources IGS needs to achieve these results are faculty – and Faculty – engagement in the 
IGS program, sustained university and government funding (including an increase in tri-agency 
funds for graduate fellowships), a commitment to collaborative research and teaching across 
Faculties, and close engagement with the UBC Indigenous Strategic Plan.  
 
Based on the information collected during the SOAR conversations with faculty, the 
recommended priorities for the IGS program goals are the following:  
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Goal #1  “Interdisciplinarity” in theory and practice: faculty and student training 
 
Goal #2  Student support (funding and professionalization) 
 
Goal #3  Curriculum revision and development, esp. IGS 524 (Pro-Seminar); also, possible  

alternatives to the traditional thesis and recognition of non-traditional research  
pathways  

 
Goal #4  Faculty and student engagement (recruitment and retention)  
 
SOAR Summary, IGS Themes, Students 
 

Prepared by Sarah Buffett, IGS Program and Curriculum Committee Student Representative 

Summary 

This report summarizes the strategic SOAR Analysis survey that current students of the 
Interdisciplinary Studies Program at the Master’s and doctoral levels participated in during 
September 2023. Responses were solicited from students by survey, conversation circle 
(delivered in a hybrid format to increase accessibility), and one-on-one Zoom and phone 
conversations. Respondents included students who began studies in the IGS Program as early as 
September 2018 but have not yet completed their degree program. Approximately one in six 
contacted students contributed feedback through this survey and represented the themes of 
Power, Conflict, and Ideas (4), Global Studies (8), Digital Arts and Humanities (1), Urban and 
Regional Studies (1), Community Engagement, Social Change, and Equity (9), and Sustainability 
(4). 
 
SOAR is an information-gathering and planning framework that focuses on strengths and seeks 
to understand a system and its environment by including the voices of the relevant 
stakeholders—in this case, the students attending the UBC Okanagan's IGS program. The SOAR 
approach was chosen to facilitate action planning and move forward with the cyclical program 
review process; results here are framed through an overarching categorical summary of the 
significant themes and commentary reflected by IGS Program Students. 
 
A broad picture of a complex system was captured by accessing various perspectives and 
directly engaging student voices. This systems approach has allowed for including both a-priori 
areas and emerging themes concerning the many dynamics among people, programs, 
functions, and the broader environment. 
 
Focusing on strengths means that the SOAR surveys center on what is already being done well 
and the areas or programs that can be enhanced. It can be used to identify compelling 
initiatives or approaches to the various stakeholders, supporting each to understand better 
where their unique contribution makes a difference. 
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The results of this report have been shared in broad categories that should be considered as 
potential goals for continuation and improvement.  
 
Strengths 
 
What can we build on? Respondents were asked to consider the strengths of the program, and 

responses were gathered from the entire survey, but primarily within the following broadly 

framed questions: (1) What are some positive aspects of IGS and your Theme? (2) What are you 

most proud of accomplishing during your program? (3) What makes this Theme unique? In 

addition to these core questions, during the conversation circles and one-on-one interviews, 

students were asked to respond freely, and comments have been included as appropriate. 

Goals (currently met) Supporting Statements 

Interdisciplinary Nature “…allows us to extend our research beyond and also offers 
cross-cultural understanding of any problem.” 
“…doesn’t privilege or enforce one particular ideology, 
philosophy, or methodological approach to research…” 
“I appreciate the openness of the IGS program and its support of 
non-traditional research.” 
“Its practicality and purpose.” 
“…I think we’re well equipped to challenge outdated 
assumptions and approaches.” 

Social/Academic 
Contribution 

“There is a fertile field to work and to contribute.”  
“If you want to make change in our society, get involved with 
CESCE.” 
“…crucial to have a space at UBCO where students can dig in 
and contribute to a healthier planet.” 
“…the program equipped me with necessary skills to make 
meaningful contributions and social change through my 
research.” 

Breadth of Exposures “…relatable and timely topics… society, ethics, governance, self-
reflection” 
“…discussions around the merits of different approaches for 
different kinds of research… an asset in any field that hopes to 
evolve with the times and stay relevant.” 
“Vastness of research covered…” 
“Everyone can share their insights from their own 
understandings about the topic.” 
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Diversity of Perspectives “…space to express our agency in relation to these topics.” 
“… great discussions with fellow students from all parts of the 
world.” 
“My theme has an international perspective and the students 
are mostly from countries outside Canada. This allows us to 
learn about politics from different points of view.” 
“Allows students from social science backgrounds (like me) to 
come up with creative research ideas…” 
“… brings together students from different disciplines and 
backgrounds.” 

Professionalism 
Opportunities 

“UBC opened the doors for me to part of the Sustainability 
Scholars Program…” 
“…being [an] RA allowed me to travel to my country and work…” 
“…a research project…a manuscript… and presenting some of 
the findings at a conference.” 

Cohort Experiences “Meeting bright minds…” 
“…wonderful folks that I have met in my cohort.” 
“…small group of people which can be helpful for developing 
connections.” 
“…learning from other students about their projects and having 
that influence.” 
“…found a community of scholars that actually fits my interests 
and philosophies.” 
“…proud of the connections I've made and the relationships I've 
been able to start building.” 

Institutional Supports “IGS coordinators who check in, organize events, and are 
intentional in communication and overall student well-being.” 
“I have felt very supported by the coordination office…” 
“…the amazing faculty who supervise us.” 
“Very supportive professors and supervisors.” 
“strong faculty” 
“…support from professors and supervisors…coordinators and 
people to turn to… always trying to be inclusive and coordinate 
events.” 
“Supervisor helps advocate to committee for feedback.” 

Individual 
Accomplishments 

“…recognized what was important to me in my research and 
incorporated it well, even though it appeared un-academic.” 
“…mastering the intricacies of a different academic system…” 
“…most proud of the scholarships and awards I have received…” 
“...figuring out a meaningful way to research and present…in a 
fashion that I feel is most effective.” 
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Opportunities 

What are our students asking for? Respondents were asked to consider areas of opportunity for 

the department and program, and responses were gathered from the entire survey, but 

primarily within the following broadly framed questions: (1) What changes might benefit the 

Theme over the next 5 years? (2) What opportunities do you think IGS creates for its students? 

(3) What do you see as the biggest unmet need for students in this program? In addition to 

these core questions, during the conversation circles and one-on-one interviews, students were 

asked to respond freely, and comments have been included as appropriate. 

Goals (areas of growth) Supporting Statements 

Clear Guidance “Clear expectations for comprehensive exams.” 
“Clear timeline/guidance from theme coordinators and 
supervisor.” 
“I feel as if I was not properly supported during my thesis and am 
paying additional costs now due to delays in finishing.” 
“…communication of tasks and requirements should be 
clearer…should not receive final decisions on academic issues 
after sending multiple emails but through direct and efficient 
communication.” 
“Information isn't easy to find…what should go to theme 
coordinators? What should go to support staff? What should go 
to my supervisor?” 

Student Well-being “…what [students] can do/who they can turn to if things aren’t 
going well in their program…” 
 “A way of speaking up safely.” 
“Many supervisors are also unwilling to support their students 
(academically, financially, and/or) psychologically.” 
“The cost of living is extremely high here.” 

Campus Resources “Lack of study spaces and offices, especially for PhD students.” 
“…proper quiet study space…” 
“Studio space, if attracting studio-based students UBCO should 
be providing…” 
“more equipment to support digital arts…” 
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Funding Sources “Financial support, such as funding and job opportunities…” 
“…solid financial opportunities to support a peaceful academic 
journey.” 
“…most scholarships are aimed at permanent residents or 
Canadian nationals.” 
”Funding is severely lacking. TAs are not paid enough/not given 
enough hours. Tuition funding should cover ALL semesters.” 

Interdisciplinary Support “Showcase local, community-based research collaborations…” 
“More flexibility for actual community-engagement…requires 
time to both build and sustain relationships…” 
“Students shouldn't have to be the experts coming in…" 

Faculty Capacity “Being interdisciplinary, I think all IGS students should be co-
supervised from their two main areas of research influence…” 
“…outreach to UBC Vancouver and UBCO faculty to create a 
more robust pool from which to form committees…” 
“Too few forward thinking mentors with time, resources, and 
passion.” 
“Better and more diverse courses should be available.” 
“… collaboration opportunities with foreign universities.” 
“…supervisors who only accept students if they have external 
funding to support them.” 

Academic Trajectory “Opportunities… Publishing? Research? Conferences? 
Introductions to potential employers/connections?” 
“Barely any conferences or opportunities for students to thrive.” 
“…it would be helpful to be mentored through the Tri-Council 
Agency grant application process, or the research proposal and 
ethics application by other grad students.” 
“… Introduction to how to apply for ethics approval and technical 
methods to do researches, including quantitative methods.” 
“…more support for doctoral students. There should be a course 
focused only on PhD students…” 

Professional Bridging “…preparation and guidance for students who do not intend to 
pursue careers in academia…diversifying the faculty to include 
individuals with diverse professional backgrounds…” 
“…a shift towards a more practical focus…real-life professional 
skills…” 
“…how to assess your research to create sustainable change. 
More of the action aspect in relation to the real world…” 
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Aspirations 

What do we deeply care about? Respondents were asked to consider the values-based 

aspirations of the department and program, and responses were gathered from the entire 

survey, but primarily within the following broadly framed questions: (1) What would you put on 

a wish list for the IGS program? (2) What does the future of interdisciplinary study look like to 

you? (3) What projects, programs, or processes would support this future? In addition to these 

core questions, during the conversation circles and one-on-one interviews, students were asked 

to respond freely, and comments have been included as appropriate. 

Goals (future aspirations) Supporting Statements 

  

Program Relevance “I believe IGS is the wave of the future. In the modern world, I 
believe that if we are to turn out students with a robust grasp 
for tackling big challenges, it has to be across 
disciplines…Relevance is key, as is adaptability, resilience, and 
developing a deep and empowered critical thinking capacity.” 
“IGS looks like the future of post secondary education. When I 
have conversations with academics at other institutions, they re 
amazed and in admiration of what I am able to do in my 
program…” 
“…working in silos cannot solve real world problems…” 
“…the need for holistic approaches that draw from multiple 
disciplines becomes even more evident.” 
“Once the program has a team of faculty with [appropriate] 
education/experience/passion…there would be few other post 
secondary programs that could compete.” 

Coursework/Mentor Access “more access to [coursework]…a broad [course] would have 
benefitted my time and learning my topic in greater detail…” 
“Collaborations between researchers…involve graduate 
students as RAs.” 
“Better research assistantships attached to learn from.” 
“TAs during the summer…for those who need [income].” 
“Collaboration with other faculties to create accessibility to 
certain courses outside of themes…” 
“Faculty model how to be creative and bring in more 
disciplines…” 
“Better emphasis on qualitative and quantitative research 
methods.”  
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Fostering Interdisciplinarity “…interdisciplinarity requires us to know mixed methods of 
research and to be able to question our positionality in the 
academy.” 
“…flexibility for community engaged research, and advocacy for 
this through the ethics process…funding to support this 
research.” 
“inter university cooperation…” 
“…less [focus on] written scholarship more acceptance of 
creative methodologies and outputs…” 
“…more acceptance of creative methodologies and outputs…” 
“…collaboration among scholars from diverse and unexpected 
fields…support for community collaboration and public 
research…institutional support for non-traditional research 
partnerships…” 

Professional Development “If the IGS program truly cares about its students, then there 
should be … more focus on networking, academic conferences, 
and supervisors should be checked before they can accept 
graduate students…” 
“… career opportunities or job training within course work…for 
students to have ease in finding work in fields they study in…” 
“Diverse faculty with varied professional backgrounds… inclusive 
of practical focus to prepare students for careers beyond 
academia.” 
“Networking opportunities, COOP placements, help students 
find jobs…” 
“Conferences” 

Student Community “Graduate students with a paid position or two to organize 
things specifically for graduate students…” 
“Gathering space for students and faculty…” 
“…might bump into each other and have that kind of 
'communal' setting, getting to know each other gently over time 
by crossing each other in that space…” 
“More interaction with students and teachers…” 
“Housing for international PhD students coming with families…” 
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Results 

How do we know we are succeeding? Respondents were asked to consider the tangible results 

of the department and program, and responses were gathered from the entire survey, but 

primarily within the following broadly framed questions: (1) Considering the feedback you’ve 

provided so far, what meaningful measures will indicate we are responding effectively to 

student feedback? (2) What resources do you think are needed to realize these results? In 

addition to these core questions, during the conversation circles and one-on-one interviews, 

students were asked to respond freely, and comments have been included as appropriate. 

Goal (targets met) Potential Measures 

Transparency and Action “Ask students feedback and honestly work on it.” 
“Follow through… an update email or discussion circle or forum 
of what has been done with this information and how it will be 
enacted…” 
“summary of the demands or suggestions received from 
students…followup on [what] the department has achieved…” 
“An indication that IGS is responding to student feedback…” 
“Having graduate students involved in the development 
process…” 
“Changes in policy for community based research.” 

Program Development “…a concentrated recruitment for faculty, including adjunct,  is 
underway…” 
“Coordinate a draft plan…identify gaps…budget needs to reflect 
funding for internal faculty’s time, for a planning team, and for 
recruitment of faculty and students.” 
“My classes are more pertinent to what is happening [in the 
field]…” 
“Professional and administrative supports and resources…” 
“Ability to clearly see my high-level program from day one. 
Information on program should be easy to find at all times, not 
just when an email arrives from IGS Admin. Award 
opportunities, work placements, coursework, program 
milestones, and student groups should be the first thing I can 
find when I’m new here.” 
“Curriculum development…diversifying faculty…Career 
Services…” 
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Student Well-Being "less student burnout/stress” 
“As a grad student you feel lost somewhere between a TA and a  
researcher…Being a grad student does not need to be serious all 
the time…the university can [support] connecting grad students 
to the university…” 
“People are scared to say that they are having a hard time, 
having conflict in relationships, having conflict in community and 
research settings. The fears that people have about how they 
will be treated are real…something to learn from the way that 
the SVPRO provides assurances…” 
“While it is understandable that a young program might have 
some initial drawbacks, [it is] not prioritizing the success and 
happiness of the students but instead maximizing their own 
career gains. The students… are often left to their own creativity 
and material possibilities to find alternative financial and 
academic opportunities. If the program wants to take a concrete 
step forward, it should invest more resources and energies 
toward the wellness of graduate students.” 

Fulsome Funding Support As a final note, “funding” was mentioned a total of 37x across 
the categories of Opportunities, Aspirations, and Results 
categories by survey respondents, and in high frequency within 
conversation with students. Types of funding concerns included 
tuition support, living expenses, extended program fees (due to 
delays beyond student control), conference/travel fees, and for 
research projects, TA opportunities, and ability of supervisors to 
support funded RA opportunities throughout the students’ 
programs. 
 
“In order for students to be able to focus on their research, 
which is the whole point of graduate studies, the university 
needs to provide more funding in the form of scholarships and 
other job opportunities.” 
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Recommendations 

Though ample recommendations can be found embedded in the student feedback provided, 

some core topics became pointed areas of discussion during student conversation circles and 

one-on-one interviews, as well as within survey responses. More elaborate student voice is 

included below on these key areas of concern. 

a. Supervisory Relationship 

Nearly all student respondents pointed to their supervisory relationships affecting their 
graduate program trajectory. A range of student perspectives are shared here: 
 
“Across IGS… there is such a diversity in support from supervisors and committee members. I 
think there is also variation in what students want from these folks... but I do think that maybe 
there are ways that supervisors in particular can be more forthright about the kind of 
supervision that they offer… Alongside this I think that supervisors do not necessarily take it 
seriously that they may have some work to do to think about how they can be really supportive, 
and to think about how this may need to flex for different types of students. So I think there may 
be an unmet need for students in that some supervisors may need to have some broadened 
ideas about what it can mean to be a supervisor.” 

“There is no real system for reporting supervisors or seeking guidance from someone in the 
university due to friendships and politics at a higher level. It does not feel safe to reach out for 
support if you feel unhappy with how you are doing in the program.” 

“I would have left school for sure if I did not have the encouragement and support and 
confidence of the Committee that I do have; it has been beyond valuable. And somehow they 
have found ways to keep placing things in front of me to keep me engaged and aspiring and I 
know this is not the support that everyone describes in their experience, so I do not take it lightly 
that I have been this fortunate in my learning and supervision.”  
 

b. New Student Orientation 

Conversations and survey responses revealed students’ desire for coordinated access to 

program-related resources beyond the handbook, especially for incoming students. Suggestions 

for an interactive new student orientation during the summer before their program start. This 

early overview would focus on three main areas: 

1) A high-level review of program expectations, milestones, early funding opportunities 

(i.e., SSHRC), and timeline planning for both MA and PhD levels; 

 

2) An organizational review of student supports and opportunities including: GSAC, CoGS, 

SUO, IGS Admin, IGSSS, and the IGS Conference, Union Representatives (for TAs), and 

campus supports such as the library team; and 
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3) The opportunity to meet fellow incoming students, and potentially be paired with 

upperclassmen within their Theme. 

c. Professionalization Seminar Revisions 

Overarching support for recent years of the Professionalization Seminar (“pro-sem”) was 
shared. Yet, many students also reflected on the need for adaptations to this broad-sweeping 
course to maximize student benefit. Suggestions included: 
 
1) Accessible Format: an intensive, synchronous introduction during Winter Term 1 (i.e., daily 

pro-sem meetings and modules, with no other coursework for weeks 1-2) followed by 
mandatory, periodic occasional synchronous sessions. Combined with a set of asynchronous 
MOOCs to be completed in the pace and order students need, this format would allow 
students to individualize their learning, independently manage their workload, and still 
receive all pertinent resources. 

 
2) Career Readiness: students would be provided with more generalized resources for job 

placement in non-academic streams alongside academic career-building opportunities and 
strategies. This might include locating cooperative placement, resume building, interview 
coaching, and networking opportunities.  

 
3) Extended Pro-Sem: an optional credit course focused on technical writing during years two 

and beyond. 
 

d. Cultural Safety  

Please see the Indigenous Graduate Student Support Report 2022 (Appendix G), for report 

updates on crucial supports related to Indigenous graduate students at UBCO, and also 

“Indigenous Engagement,” below.  

Conclusion 

In conclusion, one final student voice is offered in this compilation of student experiences and 

recommendations to support action planning during the program review process: 

 
 
 
 

"With scant resources and, in my observation, very little support from the larger university, I 
appreciate what [IGS] has done so far and what it has enabled me to do. I feel a profound 
sense of gratitude that I was admitted into the program and guided to do the work that I am 
doing. I see so much potential for other students who feel passionately about digging in and 
doing important [graduate] work.” 
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SOAR Summary, Alumni   
 
Prepared by Sarah Buffett, Student Representative, IGS Program and Curriculum Committee  
 
Summary  
 
This report summarizes the strategic SOAR Analysis survey that recent graduates from the 
Interdisciplinary Studies Program at the master’s and doctoral levels participated in throughout 
the summer of 2023. Survey respondents included students who began studies in the IGS 
Program as early as September 2016 and completed their degrees as recently as May 2023. 
Approximately one-third of contacted alums contributed feedback through this survey and 
represented the Themes of: Power, Conflict, and Ideas (6), Global Studies (2), Digital Arts and 
Humanities (1), Urban Rural, and Regional Dynamics (1), and Individualized Theme (3).  
 
Strengths  
 
What can we build on? Respondents were asked to consider the strengths of the program, and 
responses were gathered from the entire survey (Appendix C), but primarily within the 
following broadly framed questions: (1) What was the most rewarding aspect of your IGS 
graduate student experience? (2) What goals did you achieve during your time in the program? 
Were you able to finish in the prescribed timeline, or did you need an extension to complete 
your degree? (3) Was your academic experience in the IGS program what you expected it to be? 
Why or why not? (4) Do you feel the program prepared you for or enhanced your career? What 
skills do you wish could have been further developed? (5) If you were talking to prospective 
students, what aspects of the IGS program would you highlight?  
 
 

Goals (currently met) Supporting Statements 

Academic Enhancement “substantial theoretical background and research 

knowledge…” “I learned key research skills and 

professional development…” 

Professionalism 
Opportunities 

“gaining some work experience and references so that I could 

find a post-[graduate] job…” 
“great experiences in the jobs that I did as a graduate student…” 

Program Guidance “professors were always so kind and supportive… their support 

and guidance is the most valuable part…” 

“had a supervisor who was very clear about what it would 

realistically look like…” 

“one of my committee members… was imperative to feel 

supported… she took time to mentor me as an IBPOC 

mentor…” 
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Cohort Size/Composition “I would highlight the small class sizes…” 

“the small programs are good for having a sense of 

community…” “there is a multicultural element of the program 

that is amazing…” “diversity of students in my cohort….we all 

came from varying academic backgrounds which allowed for a 

deeper learning experience…rather than an echo chamber…” 

Student Success Supports “getting paid well for TAs…” 

Overall Experience "challenging and stimulating” 

“very positive experience…I wanted to be in a program to 

prepare me for [the] future and it is fun at the same time…” 

 
 
Opportunities  
 
What are our students asking for? Respondents were asked to consider areas of opportunity for 
the department and program, and responses were gathered from the entire survey, but 
primarily within the following broadly framed questions: (1) Was your academic experience in 
the IGS program what you expected it to be? Why or why not? (2) What was the most 
challenging or negative aspect of the program for you? (3) Do you feel the program prepared 
you for or enhanced your career? What skills do you wish could have been further developed?  
 
 

Goals (areas of growth) Supporting Statements 

Program Guidance “more guidance from professors and supervisor, more feedback to 

improve…” 

“found it to almost be a self-taught master’s program which was 

frustrating, intimidating, and overwhelming…” 

“most challenging part was navigating the university 

bureaucracy…” “I think it was still being a bit polished when I 

started… lack of information on the website, not clear direction 

for us students regarding outlines for thesis, etc…” 

Financial Resources “funding could have been a little bit better…” 

“fund my own research…no financial support…” 

“as inflation increases funding for graduate students has not kept 

up and it is almost impossible to be a grad student without 

multiple other jobs…” 
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Supervisory/Instructional 

Oversight 

“my supervisor seemed to not know what was going on… she 

missed key dates and key aspects of the logistics which 

contributed to the reasons of me not finishing within the initial 

timeline…” 

“my supervisor’s only interest was on how my research would 

build upon hers, even when that was detrimental to my own 

project…” 

“I noticed quite a bit of disorder and confusion from faculty on 

how courses should be taught…” 

“information and support to find solutions when facing challenges 

on their supervisor-student relationship…” 

Technical Academic 
Support 

“limited support during the writing process…” 

“finishing my thesis in the proper format…” 

“more tips/instructions in terms of using the library and research 

systems…” 

“develop the more current tools for research, citations, etc…” 

“quantitive skills for programming…” 
“more [field] specific skills…” 

 
 
Aspirations  
 
What do we deeply care about? Respondents were asked to consider the values-based 
aspirations of the department and program, and responses were gathered from the entire 
survey, but primarily within the following broadly framed questions: (1) What was the most 
rewarding aspect of your IGS graduate student experience? (2) - Do you feel the program 
prepared you for or enhanced your career? What skills do you wish could have been further 
developed? (3) What was the most challenging or negative aspect of the program for you?  
 

Goals (future aspirations) Supporting Statements 

Interdisciplinary Focus “difficult to find course applicable to my research…little 

guidance to select courses… in other units…” 

“many of the instructors were very discipline specific… we were 

given readings and topics that were extremely discipline specific 

without any background in that field…” 

Community Building “the folks running the graduate social spaces and groups 

seemed to be removed and out of touch, planning non-exciting 

events…” 
“no event or cohort-related activities… very isolating…” 
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Academic Rigour "in retrospect, the program may have been a little too easy…” 

“I don’t think that if I was heading into a PhD right away that I 

would feel very prepared…” 

Field-relevant Resource 

Access 

“limited faculty members with little academic growth, not at all 

useful mandatory coursework, no future job preparation, and 

no one knowing anything about the skills I wanted to learn…” 

“If the program is interdisciplinary, why should they not consider 

that a student may have quantitative research?” 

Real-world Practicality “a lot of theory without much practical applications…” 

“workshops on how we can incorporate IGS skills into the 

workplace…” 
“more exposure to careers outside of academia…” 
“more project management and professionalism courses as I 

think this benefits academics and non-academics alike…” 

Equity, Diversity, and 
Inclusion 

"I would like to see more respect for Indigenous methodologies 

among the faculty…” 

“more support for students, staff, and faculty members from 

equity deserving groups is needed…” 

 
Results  
 
How do we know we are succeeding? Respondents were asked to consider the tangible results 
of the department and program, and responses were gathered from the entire survey, but 
primarily within the following broadly framed questions: (1) What career goals have you 
achieved or are you moving toward? (2) What goals did you achieve during your time in the 
program? Were you able to finish in the prescribed timeline, or did you need an extension to 
complete your degree? (3) What was the most rewarding aspect of your IGS graduate student 
experience? (4) If you were talking to prospective students, what aspects of the IGS program 
would you highlight?  
 

Goal (targets met) Potential Measures 

Academic Productivity “produced a well-received publication…” 

“goals were in line with the set timeline of the University…” 

“present at multiple conferences… working on my first co-

authored publication… accepted into multiple PhD 

programs…” 
“SSHRC grant plus additional funding from UBC…” 
“committee was also very diverse… added a lot of value to my 

search and my finished theses…” 
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Meaningful Connections “found good friends here… had amazing professors…” 

“getting to work with my peers and colleagues…getting to work 

with and know my professors…” 
“people I met in the program…” 
“learning from my Indigenous research partners and Elders…” 

“speaker series events were very helpful and important to the 

experience within the program…” 

Interdisciplinary 
Collaboration 

“connect and collaborate with other grad students from a wide 

variety of disciplines…” 

“focus on the research questions and problems from different 

perspectives and disciplines…” 
“wide variety of research projects and approaches…” 
“committee was also very diverse… added a lot of value to my 

search and my finished theses…” 

Timeline to Completion Of thirteen respondents, ten stated requiring at least one 

additional semester to complete their program. Four cited 

COVID and constraints surrounding research during this period 

as a factor. 

Personal circumstances were cited as the main factor for 3, and 

ethical/community timeline considerations were the main factor 

for 2. Some respondents provided no context for their extended 

timeline. 

 
 
Additional Considerations  
 
Post-Graduate Career Outcomes 
  
Respondents were asked to share their current occupations. Some cited multiple roles and 
aspects, but this listing represents their core responses: 
 

• Continuing Education - PhD Candidate/Student (2), Nursing Student (1) 

• Academic - Governance/Academic Admin (1), Student Services Coordinator (1) 

• Professional - Statistician (1), Educational Developer (1), Health Clinician (1), EDI 

Coordinator, Non-Profit Operations Director (1), Natural Resource Consultant (1)  

• None/No Response - (3)  

 
Career Aspirations  
 
Alums were encouraged to answer the question, “What career goals have you achieved or are 
you moving toward?” Included here are raw responses:  
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• “Becoming a nurse.”  

• “A PhD. God knows what after, given the job market these days. I started as an adult 

and entered because I wanted to learn more.”  

• “The career question isn't really relevant for me. My main goal was to learn how to do 

research and write better. [These] broad skills continue to be applied in the work that 

currently do, and will always welcome new related opportunities.”  

• “I want my business venture to become my sole source of income and travel the world 

working for, and with other educators interested in developing the life skills students 

need to face an uncertain world.”  

• “I could find a job related [to] data and statistics because I [gained] enough knowledge 

there to do data analysis.”  

• “I am currently in a leadership position at my job. I am moving towards doing more 

community organizing and stepping into leadership in community-based organizations 

in my field.”  

• “Nothing whatsoever. No matter how hard I tried to connect with the professors, to 

build my network, and provide myself with more opportunities to find a proper job after 

graduation, no one could help me.” 

• “I am very happy in my current position. I would like to continue to work in education 

and possibly teach history at the post-secondary level.”  

• “Senior discipline lead in community engagement and economic development.” 

• “I have focused my career in social justice, but I feel I could've taken other courses 

available at the university to prepare me more.”  

 
Based on the information collected during the SOAR reports (student and alumni) provided by 
Sarah Buffett, the priorities for the IGS program goals are the following:  
 
Goal #1  Improved communications that synthesizes access to various student sites and 

essential information.  
 
Goal #2  Enhanced student support for networking and professionalization. Continue to 

 work with instructors of the Pro-Sem (IGS 524) to develop pathways to careers  
outside the research professoriate. Additionally, implement mentoring systems 
for students from under-represented communities pursuing academic careers.  

 
Goal #3  Improved graduate supervison oversight, in consultation with the College of 

Graduate Studies, which is currently reviewing best practices.    
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SOAR Summary, Administration  
 
Prepared by Colin McKay, Faculty Manager, Research, Graduate and Postdoctoral Studies, 
FASS 
 
Strengths 
 
The IGS Unit Leadership references the administrative office (including staff, manager, and the 
lead Associate Dean) and theme coordinators. The centralization of the IGS program into a 
single administrative office has facilitated the provision of robust and standardized support 
services to students and participating faculty across the themes, despite the diversity in subject 
matter and student programs inherent to interdisciplinary studies. Administrative centralization 
has also allowed for the development of processes and policies for, and data tracking of, 
funding, admissions, supervisions, etc.  Another strength of the IGS Unit Leadership has been 
the experienced and committed theme coordinators who, at their best, have provided the 
faculty and student outreach and academic support so critical to an academic program that is 
not housed in a disciplinary department.  
 
Opportunities 
 
There is an opportunity in the IGS Unit Leadership to better articulate and standardize best 
practices for theme coordinators. Particularly in terms of faculty outreach and communication 
(i.e. recruiting new theme members, engaging existing ones), it has become clear that the 
positive impact of some practices can be significant. A further opportunity exists in expanding 
the IGS program’s engagement with other academic units across campus – in particular, the 
Faculty of Management and Faculty of Science. Finally, there is a significant opportunity to 
more directly link supervisors’ grants and research assistant funding opportunities and the 
program’s applicant pool. While research assistant positions are already a contributor to 
funding package offers in the program, these opportunities could be expanded in order to 
support the program’s ability to make competitive offers. 
 
Aspirations 
 
The organization and administration of an interdisciplinary graduate studies program poses 
unique challenges. The IGS Unit Leadership aspires to organize and develop the most successful 
interdisciplinary graduate studies program in Canada, to expand engagement in the IGS 
program across our campus, and to continue to provide robust support in student programming 
and funding. We hope to achieve a program where the qualified applications we receive can be 
well-matched to specialized academic supervision and training and be supported by a 
competitive funding offer and experienced administration. 
 
 
 
 



 39 

Results 
 
The IGS Unit Leadership’s approach has yielded significant results in the first five years of the 
reorganized program. 128 faculty members participate in the IGS themes, of which 76 are 
presently supervising students. These numbers represent widespread engagement in IGS on the 
UBC Okanagan campus. Administrative processes have been put in place to support a robust 
and clear admissions cycle, sending 289 offers since 2019 with an acceptance rate of 76%. Since 
2020, the program has led the campus in sending clear and detailed funding packages with all 
offers, meeting a minimum of $17,500 (Master’s) and $20,000 (PhD) per program year for the 
duration of student programs. IGS students have received 52 tri-agency awards since 2019, 3 
Killam awards and a prestigious Trudeau Foundation scholarship, among others. 
 

Based on the information collected during the SOAR report on Administration provided by Colin 
McKay, the priorities for the IGS program goals are the following:  
 
Goal #1  Improved engagement with those faculties currently under-represented in the  

IGS program:  Faculty of Management, School of Applied Science, and Faculty of 
Science. The challenge here is multi-faceted: 

• Currently, programs in FoS have fewer requirements than IGS Themes. 

For supervisors in FoS, concerns over time to completion may prove an 

obstacle to greater participation.  

• The Applied Science program is sufficiently broad that interdisciplinary 

work is already happening within its confines. 

• The funding practices for graduate students vary from Faculty to Faculty. 

Some supervisors (e.g. From the Faculty of Health and Social 

Development) are not always able to guarantee minimum funding 

packages, which the IGS program requires. 

• Meetings are planned with Deans for the Spring/Summer of 2024 to 

discuss these and other issues.  

Goal #2 Increased participation with the IGS team (Associate Dean, Manager, and Staff)  
on the part of Theme members and coordinators.  

 

3. FACULTY MEMBERS IN THE PROGRAM/GRADUATE SUPERVISION AND TEACHING 
 

Community Engagement, Social Change & Equity 

Faculty Name Program Rank 

Participation 

Students 
Supervised 

Course 
Instructor 

Committee 
Service 
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Jeannette 
Armstrong 

Indigenous 
Studies 

Associate Professor 2 x  

Christine 
Schreyer 

Anthropology Associate Professor 2 x x 

Fiona 
McDonald 

Anthropology Assistant Professor 1  x 

John Lyon 
Nsyilxcn 

Language 
Fluency 

Assistant Professor 1   

Barbara Pesut Nursing Full Professor 3   

Judy Gillespie Social Work Associate Professor 1  x 

Joan Bottorff Nursing Full Professor 2  x 

Laura Struik Nursing Assistant Professor 1   

Roger Sugden Economics Professor 1   

Jennifer Davis Management Assistant Professor 1   

John Wagner Anthropology Full Professor 2 x x 

Gabrielle 
Legault 

Indigenous 
Studies 

Assistant Professor 3   

Shawn Wilson 
Indigenous 

Studies 
Associate Professor 2   

Alanaise 
Ferguson 

Indigenous 
Studies 

Associate Professor 2   

Katrina 
Plamondon 

Nursing Assistant Professor 4   

Sana Shahram Nursing Assistant Professor 2   

Jon Corbett Geography Full Professor 4  x 

David Geary Anthropology Associate Professor 4   

Susan Frohlick 

Anthropology, 
Gender, 

Women and 
Sexuality 
Studies 

Full Professor 4 x x 

Rachelle Hole Social Work Full Professor 8   

Shannon Ward Anthropology Assistant Professor 1 x  

Allison 
Hargreaves 

English Associate Professor 1  x 

Leyton 
Schnellert 

Education Associate Professor 3   

Onyx Sloan 
Morgan 

Geography Assistant Professor 3 x x 

John Graham Social Work Full Professor 1   
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Global Studies 

Faculty Name Program Rank 

Participation 

Students 
Supervised 

Course 
Instructor 

Committee 
Service 

John Janmaat Economics Full Professor 3   

Madeleine 
Ransom 

Philosophy Assistant Professor 1   

Brigitte Le 
Normand 

History Associate Professor 2   

Catherine 
Higgs 

History Full Professor 1  x 

Sajjad Nejatie   1   

Elizabeth Keys Nursing Assistant Professor 1   

Marie Tarrant Nursing Full Professor 2   

Adam Jones 
Political 
Science 

Full Professor 3 x x 

Manfred 
Elfstrom 

Political 
Science 

Assistant Professor 3 x x 

Helen 
Yanacopulos 

Political 
Science 

Full Professor 4   

David Geary Anthropology Associate Professor 8  x 

Jim Rochlin 
Political 
Science 

Full Professor 7 x x 

Ilya Parkins 

Gender, 
Women & 
Sexuality 
Studies 

Associate Professor 1   

Jasmin Hristov Sociology Assistant Professor 1   

Mohsen 
Javdani 

Economics Assistant Professor 1   

Fiona 
McDonald 

Anthropology Assistant Professor 1   

 
 
 
 

Power, Conflict & Ideas 
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Faculty Name Program Rank 

Participation 

Students 
Supervised 

Course 
Instructor 

Committee 
Service 

Heather 
Latimer 

Gender, 
Women and 

Sexuality 
Studies 

Assistant Professor 3 x  

Mike Zajko Sociology Assistant Professor 1 x x 

Bonar Buffam Sociology Associate Professor 4   

Jessica Stites 
Mor 

History Full Professor 5  x 

Ilya Parkins 

Gender, 
Women and 

Sexuality 
Studies 

Associate Professor 1 x x 

Lawrence Berg Geography Full Professor 1   

Margaret 
Carlyle 

History Assistant Professor 2 x x 

Jennifer Gustar 
Cultural 
Studies 

Associate Professor 1  x 

Shawn Wilson 
Indigenous 

Studies 
Associate Professor 1   

Maxime 
Heroux-Legault 

Political 
Science 

Assistant Professor 2   

Tim Paulson History Assistant Professor 2 x x 

Fiona 
McDonald 

Anthropology Assistant Professor 2  x 

Deana 
Simonetto 

Sociology Assistant Professor 3 x  

Jodey 
Castricano 

English Full Professor 5   

Thomas Heilke 
Political 
Science 

Full Professor 6 x x 

Ondine Park Sociology Assistant Professor - x x 

Helen 
Yanacopulos 

Political 
Science 

Full Professor - x  

Anderson 
Araujo 

World 
Literature Associate Professor 

- x  

Francisco Pena 
World 

Literatures Associate Professor 
- x  

Jasmin Hristov Sociology Assistant Professor - x  
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Brigitte Le 
Normand 

History Associate Professor - x  

Luis Aguiar Sociology Associate Professor 1   

Jonathan 
Cinnamon 

Geography Assistant Professor 1   

 

Sustainability 

Faculty Name Program Rank 

Participation 

Students 
Supervised 

Course 
Instructor 

Committee 
Service 

Eric Li Management Associate Professor 1   

Amir 
Ardestani-

Jaafari 
Management Assistant Professor 1   

John Wagner Anthropology Full Professor 1   

Jon Corbett Geography Full Professor 1   

Adeniyi 
Asiyanbi 

Geography Assistant Professor 1  x 

Andrea Craig Economics Assistant Professor 1   

Kevin Hanna 
Earth & 

Environmental 
Sciences 

Associate Professor 1   

Rebecca Tyson Mathematics Full Professor 1  x 

Min Hu Economics Assistant Professor 1   

John Janmaat Economics Full Professor 2 x  

Astrida 
Neimanis 

English and 
Cultural 
Studies, 
Gender, 

Women and 
Sexuality 
Studies 

Associate Professor 2 x  

Aleksandra 
Dulic 

Creative 
Studies, 

Media and 
Visual Arts 

Associate Professor 2   

Donna Senese Geography Associate Professor 3   

Greg Garrard English Full Professor 5 x x 

Nathan 
Pelletier 

Biology, 
Management 

Associate Professor 10  x 
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Lael Parrott 

Biology, Earth, 
Environmental 

and 
Geographic 

Sciences 

Full Professor 3  x 

Natalie 
Forssman 

Anthropology 
Assistant Professor 

of Teaching 
1   

 
 

Digital Arts & Humanities 

Faculty Name Program Rank 

Participation 

Students 
Supervised 

Course 
Instructor 

Committee 
Service 

Fiona 
McDonald 

Anthropology Assistant Professor 1 x x 

Michael Smith 
Creative 
Writing 

Full Professor 1   

Christine 
Schreyer 

Anthropology Associate Professor 2   

Jodey 
Castricano 

English Full Professor 1   

Diana Carter Languages 
Associate Professor 

of Teaching 
1   

Neha Gupta Anthropology Assistant Professor 1 x x 

Kyong Yoon 
Cultural 
Studies 

Full Professor 1 x  

Bryce Traister English Full Professor 2   

Suzanne Gott 
Art History, 

Creative 
Studies 

Associate Professor 1  x 

Annie Wan 
Media 
Studies 

Assistant Professor 1   

Liane Gabora Psychology Full Professor 2   

Miles 
Thorogood 

Media 
Studies 

Assistant Professor 2 x  

Emily Murphy 
Digital 

Humanities 
Assistant Professor 4 x x 

Aleksandra 
Dulic 

Creative 
Studies, 

Associate Professor 4  x 
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Media and 
Visual Arts 

Hussein 
Keshani 

Art History Associate Professor 4  x 

Karis Shearer 
English and 

Cultural 
Studies 

Associate Professor 6 x x 

Megan Smith 
Media 
Studies 

Associate Professor 5  x 

Matthew Davis 
Digital 

Humanities 
Lecturer - x x 

Daniel Keyes 
Cultural 
Studies 

Associate Professor -  x 

Myron 
Campbell 

Creative 
Studies 

Associate Professor 
of Teaching 

-  x 

John 
Desnoyers-

Stewart 

Creative 
Studies, 
Media 
Studies 

Lecturer - x  

 
 
 

 

4. STUDENT SUCCESS, EXPERIENCE, AND SUPPORT 
 

a. Admissions and Cohort Summary  
 

 2019 2020 2021 2022 2023 Total 

CESCE  
(Master’s / 
PhD) 

5 / 3 6 / 5 6 / 3 8 / 5 4 / 6 
51  

(29 / 22) 

PCI  
(Master’s / 
PhD) 

6 / 1 5 / 4 6 / 1 8 / 2 3 / 0 
36  

(28 / 8) 

GLOB  
(Master’s / 
PhD 

4 / 3 3 / 4 4 / 2 4 / 1 8 / 0 
33  

(23 / 10) 

SUST  
(Master’s / 
PhD) 

2 / 3 5 / 1 3 / 4 5 / 4 5 / 2 
34  

(20 / 14) 

DAHU  
(Master’s / 

5 / 3 5 / 2 4 / 3 2 / 1 8 / 3 
36  

(23 / 12) 
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PhD) 

URS  
(Master’s / 
PhD) 

3 / 2 0 / 3 3 / 3 5 / 0 0 / 1 
20  

(11 / 9) 

Individualized 
(PhD only) 

3 0 2 3 1 9 

Total 
(Master’s/PhD) 

43  
(25/18) 

42  
(23/19) 

44  
(26/18) 

49 
(32/17) 

41  
(28/13) 

219 
(148/83) 

 
 

b. Outcomes and Times to Completion 
 

In September 2023, the IGS student cohort was 187 current students: 
 

 Current Master’s 
Students 

Current Doctoral 
Students 

Total Current 
Students 

CESCE 21 20 41 

Global Studies 17 12 29 

Sustainability 14 16 30 

URS 9 9 18 

PCI 17 8 25 

DAHU 15 11 26 

Individualized 3 15 18 

Totals 96 91 187 

 
 
Of the 2019 master’s cohort (25), 16 finished, 4 withdrew, 2 transferred to doctoral programs, 3 
are working towards completion. 
 
Of the 2020 master’s cohort (23), 14 finished, 4 withdrew, 5 are working towards completion. 
 
Of the 2021 master’s cohort (26), 6 finished, 2 withdrew, 18 are working towards completion. 
 
The 2019 doctoral students are beginning to complete their programs now. 
 
It is too early to anticipate what the average time to completion for PhD students will be. For 
master’s students, the current average time to completion is 2.6 years; the COVID-19 pandemic 
has certainly affected this average. 
 

c. Financial Support of Graduate Students: External and Internal Awards, Grants, and 
Fellowships 
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All constituencies in the graduate studies community at UBCO recognize the challenge that 
graduate students face in funding their education. A campus-wide Graduate Student 
Affordability Task Force is in place and will be making recommendations in the new year.  
 
Currently, the B.C. Ministry of Education provides funding for only a small portion of graduate 
students on the Okanagan campus (137 in 2023). Okanagan Graduate Research Scholarship 
stipends are made possible by a combination of UBCO base budget funds, TREK funds (provided 
by UBC-V), and Excellence Funds.  Faculties who are participating in the IGS program provide 
additional funding to increase stipend amounts provided by the College of Graduate Studies. 
Additionally, students are supported by RA and TA funding to bring them to the minimum 
amount per year ($17,500 for Master’s and $22,000 for doctoral students). 
 
SSHRC, NSERC, and CIHR have not increased their graduate funding support levels for over a 
decade. UBC continues to advocate for an increase in graduate student funding support at both 
the provincial and federal levels.  
 
Please note that data on internal funding sources such as TA positions, research assistant 
positions, etc. are not available for the 2019 academic year. 
Doctoral students in the IGS program have since the 2021 academic year received a minimum 
funding support of $20,000, inclusive of internal and external awards, grants, fellowships, 
research and teaching opportunities. Since the 2023 academic year began, this has increased to 
a minimum funding support of $22,000.  
 

Average Doctoral Student Funding by Academic Year 

2020 2021 2022 2023 

$24,167 $31,488 $37,025 $32,194* 

*funding to-date, further updates will reflect a higher figure 
 
Master’s students in the IGS program are not included in UBC’s minimum funding guarantee. 
However, the IGS program aims to provide a minimum of $17,500 per year for the two years of 
each Master’s program.  
 

Average Master’s Student Funding by Academic Year 

2020 2021 2022 2023 

$26,046 $22,197 $25,207 $22,252* 

*funding to-date, further updates will reflect a higher figure 
 
The bulk of student awards funding comes from the College of Graduate Studies (see Appendix 
E), with participating faculties contributing a portion of student support. The awards come to 
students in the form of Okanagan Graduate Research Scholarships (OGRS, previously the 
Graduate Dean’s Entrance Award, or GDES, and the University Graduate Fellowship, or UGF). 
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Since 2019, students in the IGS program have received the following noteworthy Tri-Agency 
and other awards to support their studies: 
 

• 30 Canada Graduate Scholarships – Master’s, 

• 10 Canada Graduate Scholarships – Doctoral, 

• 11 SSHRC Doctoral Fellowships, 

• 3 Killam Awards, 

• 2 Vanier Awards, 

• 1 Trudeau Foundation Scholarship, 

• And 1 Bertram Scholarship.  

A full list of external awards won by IGS students since 2019 can be found in Appendix E. 
 
Additionally, IGS students are supported by the following internal awards: 
 

• Okanagan Graduate Research Scholarship (OGRS) 

o Awards Per Year: Since the 2020 academic year, 89% of students on average 

have received OGRS funding in a given year 

o Value per award for master’s students: $10,000 (total) 

o Value per award for doctoral students: $27,000 (total) 

• IGS MA Entrance Award  

o Awards per year: 1 award per IGS theme (6 total) 

o Value per award: $10,000 

• Roger Gale Entrance Award 

o Awards per year: 1 

o Value per award: $12,000 

• Distinguished Doctoral Scholar Award 

o Awards per year: 2 awards for IGS program 

o Value per award: $80,000 + tuition 

• International Doctoral Fellowship (absorbed into the DDS award listed above post-2021) 

o A prestigious cross-campus award with a limited number of allocations per year 

o Value per award: $100,000 + tuition, won by IGS student Segun Fatudimu in 

2020 

• Faculty of Arts & Social Sciences Entrance Award 

o Awards per year: 2 

o Value per award: $15,000 

• Indigenous Graduate Fellowship 

o Value per award: $10,000/year, up to 2 years for master’s students, up to 2 years 

for doctoral students 

• Graduate Dean’s Thesis Fellowship 

o Awards: different faculties receive differing number to allocate 
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o Value per award: $6,000 

• Faculty of Arts & Social Sciences Graduate Student Travel Award: Conferences 

o Up to $1,000 for master’s students and $1,500 for doctoral students 

• Faculty of Arts & Social Sciences Graduate Student Travel Award: Workshops 

o Awards per year: 5 

o Value per award: $2,500 

• Faculty of Science Graduate Student Travel Award 

o Value per award: up to $500 for master’s students and $1,000 for doctoral 

students 

• Faculty of Arts & Social Sciences Field Research Award 

o Awards per year: 2 

o Value per award: $6,500 

• Faculty of Creative & Critical Studies Graduate Research Award 

o Available to all FCCS-supervised graduate students once per degree program 

o Value per award: $1,000 to support carrying out research, presenting scholarly 

or artistic work, attending a workshop, etc. 

• Indigenous Strategic Plan Awards (one-time-only) 

o $40,875 awarded to doctoral student Sarah Buffet 

 
 

OGRS Funding
23%

GRA Funding
22%

TA Funding
27%

Tri-Agency Funding
12%

Other Internal
7%

Other External
9%

Average funding by source 2020-2023
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d. List of Theses & Dissertations Completed 2019-2023 (see Appendix H) 
 

e. Selected Graduate Student Publications  
 
Note: Students were invited to submit citations for publications they have completed as 
graduate students in the IGS program. Only a small number of students responded and so this 
list represents only a selection. 
 
Adjetey C. Karnon B. Falck RS. Balasubramaniam H. Davis, J.C. (2023). "Cost-Effectiveness of 

Exercise versus Multi-Modal Interventions that Include Exercise to Prevent Falls among 

Community Dwelling Older Adults: A Systematic Review." Maturitas, 169, 16-31. 

Ahmed, S., & Hari, A.(2023). "Invisibility while under scrutiny: Media portrayals of white 

temporary foreign workers." Canadian Journal of Communication, 48(1), 1-24. 

https://doi.org/10.3138/CJC.2022-0018 

Anni, Z. A. (2022). "Why the victims of Intimate partner violence is increasing in Bangladesh: 

Understanding the Connection Between Hegemonic Masculinity and Intimate Partner 

Violence." Global Advances in Victimology and Psychological Studies, 71-80. 

Ansloos, J., Morford, A. C., Dunn, N. S., DuPré, L., & Kucheran, R. (2022). "Beading Native 

Twitter: Indigenous arts-based approaches to healing and resurgence." The Arts in 

Psychotherapy, 79, 101914. 

Bamber, N., Dutta, B., Heidari, M. D., Zargar, S., Li, Y., Tremorin, D., & Pelletier, N. (2022). 

"Spatially resolved inventory and emissions modelling for pea and lentil life cycle assessment." 

Sustainable Production and Consumption, 33, 738–755. 

https://doi.org/10.1016/j.spc.2022.07.030 
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https://doi.org/10.3138/CJC.2022-0018
https://doi.org/10.1016/j.spc.2022.07.030
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Bamber, N., Johnson, R., Laage, E., Dias, G., Tyedmers, P., & Pelletier, N. (2022). "Life cycle 

inventory and emissions modelling in organic field crop LCA studies." Resources, Conservation 

and Recycling, 18(106465). https://doi.org/10.1016/j.resconrec.2022.106465 

Bamber, N., Jones, M., Nelson, L., Hannam, K., Nichol, C., & Pelletier, N. (2020a). "Life cycle 

assessment of mulch use on an Okanagan apple orchard: Part 1 - Attributional." Journal of 

Cleaner Production, 267(121960). https://doi.org/10.1016/j.jclepro.2020.121960 

Bamber, N., Jones, M., Nelson, L., Hannam, K., Nichol, C., & Pelletier, N. (2020b). "Life cycle 

assessment of mulch use on an Okanagan apple orchard: Part 2 - Consequential." Journal of 

Cleaner Production, 280(125022). https://doi.org/10.1016/j.jclepro.2020.125022 

Bamber, N., Turner, I., Arulnathan, V., Li, Y., Zargar Ershadi, S., Smart, A., & Pelletier, N. (2020). 

"Comparing sources and analysis of uncertainty in consequential and attributional life cycle 

assessment: Review of current practice and recommendations." International Journal of Life 

Cycle Assessment, 25, 168–180. https://doi.org/https://doi.org/10.1007/s11367-019-01663-1 

Bamber, N., Turner, I., Dutta, B., Heidari, M. D., & Pelletier, N. (2023). "Consequential Life Cycle 

Assessment of Grain and Oilseed Crops: Review and Recommendations." Sustainability 

(Switzerland), 15(7), 6201. https://doi.org/10.3390/su15076201 

Pogue, S. J., Bamber, N., Imbeault, H., Adeline, T., Aaron, B., Kega, S., … Mcallister, T. A. (2023). 

"Regionalized life cycle inventory data collection and calculation for perennial forage 

production in Canada : methodological best practices and limitations." The International Journal 

of Life Cycle Assessment. https://doi.org/10.1007/s11367-023-02199-1 

Turner, I., Heidari, D., & Pelletier, N. (2022a). "Environmental impact mitigation potential of 

increased resource use efficiency in industrial egg production systems." Journal of Cleaner 

Production, 354(April), 131743. https://doi.org/10.1016/j.jclepro.2022.131743 

Turner, I., Heidari, D., & Pelletier, N. (2022b). "Life cycle assessment of contemporary Canadian 

egg production systems during the transition from conventional cage to alternative housing 

systems: Update and analysis of trends and conditions." Resources, Conservation and Recycling, 

176, 105907. https://doi.org/10.1016/j.resconrec.2021.105907 

Turner, I., Heidari, D., Widowski, T., & Pelletier, N. (2023). "Development of a life cycle impact 

assessment methodology for animal welfare with an application in the poultry industry." 

Sustainable Production and Consumption, 40(February), 30–47. 

https://doi.org/10.1016/j.spc.2023.06.010 

Turner, I., Smart, A., Adams, E., & Pelletier, N. (2020). "Building an ILCD/EcoSPOLD2-compliant 

data-reporting template with application to Canadian agri-food LCI data." The International 

Journal of Life Cycle Assessment. https://doi.org/10.1007/s11367-020-01748-2 

https://doi.org/10.1016/j.resconrec.2022.106465
https://doi.org/10.1016/j.jclepro.2020.121960
https://doi.org/10.1016/j.jclepro.2020.125022
https://doi.org/https:/doi.org/10.1007/s11367-019-01663-1
https://doi.org/10.3390/su15076201
https://doi.org/10.1007/s11367-023-02199-1
https://doi.org/10.1016/j.jclepro.2022.131743
https://doi.org/10.1016/j.resconrec.2021.105907
https://doi.org/10.1016/j.spc.2023.06.010
https://doi.org/10.1007/s11367-020-01748-2
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Bavi, A., & Gupta, N. (2022) "Gamification of Digital Heritage as an Approach to Improving 

Museum and Art Gallery Engagement for Blind and Partially Sighted Visitors." Arch, 18, 585–

622. https://doi.org/10.1007/s11759-022-09461-2 

De Grandpré, A., Elton, C., Senese, D., & Mullinix, K. (2022). "Soft adaptation: The role of social 

capital in building resilient agricultural landscapes." Frontiers in Agronomy, 4. 

https://doi.org/10.3389/fagro.2022.980888 

Derksen, M., & Teixeira, C. (2023). "Refugees and religious institutions in a mid-size Canadian 

city." Population Space and Place, 29(5). https://doi.org/10.1002/psp.2653 

Derksen, M., Teixeira, T. (2023). "Refugees and Religious Institutions in a Mid-size Canadian 

City." Population, Space and Place, 21 (5), 1-14. https://doi.org/10.1002/psp.2653 

Corbett, J.M.R. (2023)  ᐊᒐᐦᑭᐯᐦᐃᑲᓇ ᒫᒥᑐᓀᔨᐦᐃᒋᑲᓂᐦᑳᓂᕽ | acahkipehikana 

mâmitoneyihicikanihkânihk | Programming with Cree# and Ancestral Code: Nehiyawewin Spirit 

Markings in an Artificial Brain. Digital Humanities Quarterly, 17 (2). 

https://www.digitalhumanities.org/dhq/vol/17/2/000699/000699.html  

Douglas, S. R., Landry, M. H., Doe, C., & Cheng, L. (2022). "English for academic purposes 

student reflections: Factors related to their additional language socialization at a Canadian 

university." TESL Canada Journal, 39(1), 21–43. https://doi.org/10.18806/tesl.v39i1/1373 

Douglas, S. R., & Landry, M. H. (2021). "English for academic purposes programs: Key trends 

across Canadian universities." Comparative and International Education, 50(1), 49–73. 

https://doi.org/10.5206/cieeci.v50i1.10925 

Pilin, M., Landry, M. H., Douglas, S. R., & Brobbel, A. (2020). "The tutor development needs of 

writing centre consultants working with undergraduate students using English as an additional 

language." Discourse and Writing/Rédactologie, 30, 290–313. 

https://doi.org/10.31468/cjsdwr.827 

Ferdous, J., Bensebaa, F. and Pelletier, N. (2023). "Integration of LCA, TEA, Process Simulation 

and Optimization: A systematic review of current practices and scope to propose a framework 

for pulse processing pathways." Journal of Cleaner Production, 402, 136804. 

https://doi.org/10.1016/j.jclepro.2023.136804 

Grassauer, F., Ferdous, J., and Pelletier, N. (2023). "Manure Valorization Using Black Soldier Fly 

Larvae: A Review of Current Systems, Production Characteristics, Utilized Feed Substrates, and 

Bioconversion and Nitrogen Conversion Efficiencies." Sustainability, 15(16), 12177. 

https://doi.org/10.3390/su151612177 

Lotfizadeh, Y. (2022). Representing Nature in an Illustrated Khamseh of Nezami Manuscript. 

Respect Magazine 1. https://blogs.ubc.ca/respectmagazine/2022/05/31/347/  

https://doi.org/10.1007/s11759-022-09461-2
https://doi.org/10.3389/fagro.2022.980888
https://doi.org/10.1002/psp.2653
https://doi.org/10.1002/psp.2653
https://www.digitalhumanities.org/dhq/vol/17/2/000699/000699.html
https://doi.org/10.18806/tesl.v39i1/1373
https://doi.org/10.5206/cieeci.v50i1.10925
https://doi.org/10.31468/cjsdwr.827
https://doi.org/10.1016/j.jclepro.2023.136804
https://doi.org/10.3390/su151612177
https://blogs.ubc.ca/respectmagazine/2022/05/31/347/
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Geary, D., & Kumar, M. (2023). "“We Are Descendants of the Buddha”: The Youth Buddhist 

Society and Return Globalization in Sankissa." Social Sciences and Missions, 36(1-2), 17-42. 

Hewitt, M. (2020). "Reflections on Advocating for Age-Appropriate Care in B.C.: An Intricate 

Dance of Crip Time and Governmental Processes." Canadian Journal of Disability Studies, 9(3), 

104–119. https://doi.org/10.15353/cjds.v9i3.648 

Jahan, N. (2021). "Rape Victim Blaming: Understanding the Discourse of Online Comments." 

Indian Journal of Criminology, 49 (2), 123-136. 

Panchyshyn, K., & Corbett, J. (2022). "Pandemic Participation: Revisiting Three Central Tenets 

of Good Practices in Participatory Mapping in Times of COVID-19." International Journal of E-

Planning Research (IJEPR), 11(1), 1-12. 

Saville, E., Cherkowski, S., & Jakobi, J. (2023). "Connection, Engagement, and Belonging: 

Exploring Young Women’s Positive Experiences for Building Inclusive STEM Classrooms." 

Alberta Journal of Educational Research, 69(1), 103–117. 

https://doi.org/10.11575/ajer.v69i1.75063 

Struik, L.L., Werstuik, S., Sundstrom, A., Dow-Fleisner, S., & Ben-David, S. (2022). "Factors that 

Influence the Decision to Vape among Indigenous Youth." BMC Public Health, 22(641), 1-10. 

doi: 10.1186/s12889-022-13095-y 

Struik, L., Christianson, K., Khan, S., Yang, Y., Werstuik, S., Dow-Fleisner, S., & Ben-David, S. 

(2023). "Factors that influence decision-making among youth who vape and youth who don’t 

vape." Addictive Behaviors Reports, 18, 100509. https://doi.org/10.1016/j.abrep.2023.100509  

 

Note  

Within the IGS program, both Master’s and PhD students in several Themes have produced high-impact 

non-traditional research outputs. Some examples of this research and research-creation are listed 

below: 

IGS PhD 
 
Bavi, Ahlam. Solo exhibition. Winnipeg Art Gallery – Qaumajuq. Winnipeg, MB. August, 2022. 
 
 Gao, Yujie. Solo exhibition. “Flowing to Unsettle.” Alternator Gallery. Kelowna BC, March-May 2023. 
 
Gao, Yujie, with Megan Smith. Exhibition. “All the Stars We Cannot See.” Kelowna Art Gallery. Kelowna 
BC. October 28, 2023 – March 10, 2024. 
 
Nicholson, Tara. “Fieldwork.” Group exhibition, Lake Country Art Gallery. Lake Country, BC. October 14 – 
November 25, 2023. 
  

https://doi.org/10.15353/cjds.v9i3.648
https://doi.org/10.11575/ajer.v69i1.75063
https://chat.openai.com/c/10.1186/s12889-022-13095-y
https://doi.org/10.1016/j.abrep.2023.100509
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Nicholson, Tara. Group Exhibition (Photography). “Wicked Problems: The Humanities in an Age of 
Planetary Agenda-Setting.” Queen’s Gallery, University of Exeter. Exeter, UK. May-July, 2023. 
  
IGS MA 
 
Barkved, Kay.  “Neuroqueer Imaging.” Light Up Kelowna. Rotary Centre for the Arts (RAC). Kelowna. 
November 4-25, 2021. 
  
Burr, Judith. “Listening to Fire Knowledges in and around the Okanagan Valley.” BC Studies: The British 
Columbia Quarterly. (accepted; forthcoming) (R) 
  
Burr, Judith. Listening to Fire Knowledges in and around the Okanagan Valley. Podcast Series. July 19, 
2022. 
  
  

5. RESOURCES, ADMINISTRATION, AND GOVERNANCE 
Resources 
 
a. Research and Scholarly Development Facilities 
 
Graduate students are supported by the Centre for Scholarly Communication 
(https://csc.ok.ubc.ca/) and CoGS (https://gradstudies.ok.ubc.ca/current-students/). Both CSC 
and CoGS offer workshops to help students navigate research culture at the graduate level and 
other aspects of graduate student life. CoGS hosts orientation days for domestic and 
international students as well.  
 
The library has extensive holdings —digital and print— and inter-library loans from the 
Vancouver campus library are readily available. Research librarians are available for one-on-one 
sessions. 
 
Students involved in Community Engaged Research (primarily CESCE students) have access to 
the resources made available by the Institute for Community Engaged Research (ICER), 
including small awards, space for collaborative research and talks, and work stations.  
 
b. Space 
 
Students affiliated with The AMP Lab have access to ten work stations and resources in FIP 251; 
students affiliated with the Centre for Culture and Technology have access to research-creation 
space; students affiliated with the Critical Futures Lab and (Re)Media Infrastructure have home 
bases for their research in these locations. 
 
Space limitations on campus are severe for students and faculty alike. Twenty-two desks are 
available to students in Arts 352, and students affiliated with ICER (Institute for Community 
Engaged Research) have access to its desks and resources in Arts 367. The College of Graduate 

https://csc.ok.ubc.ca/
https://gradstudies.ok.ubc.ca/current-students/
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Studies also offers two spaces for exclusive use by graduate students: the Graduate Student 
Collegium (ASC 460) and the Graduate Student Commons (COM 310). Access to both areas is 
granted through CoGS by request. 
 
A student questionnaire circulated in the spring of 2023 did not identify a desire for increased 
office or desk allocation. Covid, apparently, accustomed students to working from home, and 
students also noted the difficulty of finding good food sources on campus, as well as the 
difficulty of the commute from other parts of Kelowna by bus. However, we note that in the 
Student SOAR report, students did identify a lack of spaces for community building.  
 
c. Funding Support for the IGS program 
 
In addition to the student support it offers (see above), the IGS program has other considerable 
costs. The program supports itself by distributing these costs across the participating faculties, 
based on the percentage of students enrolled in the program per Faculty (graduate student 
tuition follows the student’s supervisor to their home Faculty). F24 is the last year of support by 
the Excellence Funds, and so the costs will increase for F25 and F26 (see Appendix E). The 
university campus as a whole suffers from under-funding of graduate students by the BC 
government.  
 
Despite these challenges, since 2019 CoGS and FASS have introduced three new funding 
streams to support the IGS program:  
 

• IGS Master’s Entrance Award ($5000/year for two years) 

• Graduate Workshop Travel Award ($2500)—in addition to the Graduate 

Conference Travel Award ($1000-$1500) 

• FASS IGS Graduate Field Research Award ($6500) 

A donation to the Faculty of Arts and Sciences has made possible the Roger Gale Award 
($12,000), which is open to international graduate students whose supervisor has a faculty 
position in Economics, Political Science and Philosophy. 
 

Administration 
 

• The IGS program is supported by one full-time staff member and by the Manager for 

Research and Graduate Studies in FASS. Both report to the Associate Dean of Research 

and Graduate Studies (FASS), currently the Lead Associate Dean for IGS.  

 Governance 
 
DEAN/ASSOCIATE DEAN, COLLEGE OF GRADUATE STUDIES 

 

• Serves as Chair of the IGS Program and Curriculum Committee. 
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• Oversees compliance with all CoGS policies and procedures by tracking the 
progress of students through their programs of study (e.g., admission, 
coursework, comprehensive exams, advancement to candidacy, 
thesis/dissertation defense, etc.). 

• Reviews recommendations of the Faculties (via Deans or Deans’ designates) to 
determine whether the following meet program requirements: 

o Admissions; 

o Funding of all students; 

o Establishment of Supervisory Committees; 

o Student progress reports. 

• Liaises with the Deans (or Deans’ designates) regarding exceptions around 
admissions and funding recommendations. 

 
ASSOCIATE DEAN, LEAD FACULTY 

 

• Liaises with students and faculty on all issues related to IGS; manages student issues and 

other relevant matters in and between Themes if and as required. Oversees: 

o Course scheduling for the IGS program 
o IGS budget (courses, staff, awards)  
o Student funding 
o Admissions support 
o Program administration support 

 
IGS PROGRAM AND CURRICULUM COMMITTEE 
 
The IGS Program and Curriculum Committee reviews curriculum proposals and formulates  
guidelines and procedures for the IGS program. 

 
THEME GOVERNANCE 
Every Theme is governed by a Theme Committee, which is chaired by a Theme 
Coordinator, who is appointed for a fixed term by the Dean of one of the hosting Faculties 
of the Theme.  

  

THEME PROGRAM COMMITTEE 
 

The Theme Program Committee includes: 
 

1) Theme Coordinator (Chair of Theme Committee) 

2) Heads of Departments (or designates) involved in the Theme (defined as having at 

least one faculty member indicating interest in —and once theTheme is 

established, actually — supervising students in the Theme); 

3) Faculty formally involved in the Theme, with formal involvement defined as 
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• supervising one or more students in the Theme; 

• regularly contributing to the Theme thorough some other avenue (e.g.teaching a 

core course, serving on supervisory committees of students inthe Theme); 

4) One student participating in the Theme  

 

Responsibilities and Activities of the Theme Committee 
 

• Formulates and proposes for Senate approval Theme-based curriculum 

proposals and curriculum revisions; 

• Advises the Theme Coordinator on - strategic direction of Theme resources and 

supervision/direction of students; 

• Reviews all applications for admission to the Theme and makes 

recommendations for admissions to the Theme Coordinator; 

• Conducts meetings of the Theme Committee. 

6. INDIGENOUS ENGAGEMENT 
 
The IGS program aligns its goals with those of UBC’s Indigenous Strategic Plan—in particular,  
Goals 3 and 4:  
 
GOAL 3 “Moving research forward: Support research initiatives that are reciprocal, community-
led, legitimize Indigenous ways of knowing and promote Indigenous peoples’ self-
determination.” 
 
GOAL 4 “Indigenizing our curriculum: Include Indigenous ways of knowing, culture, histories, 
experiences and worldviews in curriculum delivered across Faculties, programs and campuses.”  
 
As noted above, the participation of Indigenous graduate students (as a percentage of the 
graduate student cohort) in the IGS program is double the average for the rest of the campus. 
The number of Indigenous students will increase substantially with the introduction of the 
Indigenous Knowledges Theme in the fall of 2024. The SAGE program that was originally 
launched by UBC-Vancouver (https://indigenous.educ.ubc.ca/sage-home/) was recently 
introduced to the Okanagan campus; IGS looks forward to working closely with this program.  
 
In the spring of 2022, the IGS P & C student representative, Sarah Buffett, prepared a report on 
Indigenous graduate students on the UBC-O campus (Appendix G), which was made available to 
IGS in the early summer of 2023. Indigenous students reported three challenges:  1) cultural 
safety; 2) student resources; and 3) program restrictions (the need for a non-thesis option and 
low residency/part-time study options). Below are the goals of the IGS program in response to 
these concerns:  
 

chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/aboriginal-2018.sites.olt.ubc.ca/files/2021/06/UBC.ISP_StrategicPlan2020-SPREAD-Borderless-REDUCED.pdf
https://indigenous.educ.ubc.ca/sage-home/
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1. Increased cultural safety training: The need for cultural safety training has been an 
ongoing concern for faculties participating in the IGS program. Challenges include 
finding instructors. IGS will work with faculties and departments to provide appropriate 
support.  

 

2. Support for students applying and enrolled:  
 

• In order to support Indigenous applicants to graduate programs who are applying from 
outside the university, IGS will work with the IPS office on outreach and mentorship, 
drawing on the Pathways program launched in 2022.  

• For students in the IGS program, the need for resources for community-engaged work is 

recognized and has been addressed by an increase in funding years (from four to five) 

for Indigenous doctoral students, starting in 2024. As yet no solutions have been found 

for Master’s level students.  

 

3. Program modifications 

 

• A non-thesis option program is in the process of being approved for the new 

Indigenous Knowledges theme. It will come into effect by Fall 2024 or 2025.   

• The College of Graduate Studies in in the process of approving a low residency and 

part-time study options for UBCO graduate programs.  

7. SERVICE AND COMMUNITY PARTNERSHIPS 
 
Students involved in both the Community Engagement, Social Change, and Equity Theme and 
the Sustainability Theme work closely with community partners in service and industry 
partnerships. These partnerships take different forms—for example, MITACS is a non-profit 
national research organization that operates research and training programs through 
partnerships between UBCO, private industry, and government. Currently students in IGS are 
involved in projects supported by MITACS, Do Good Foods, Enviroflight, Pulse Canada, the Egg 
Farmers of Canada, and the British Columbia Office of the Human Rights Commissioner, among 
others. Research that engages with Indigenous communities provides another avenue for 
service and community building, with students learning best practices for respectful 
engagement and developing partnerships.  

8. ALUMNI ENGAGEMENT 
 
Because IGS is a relatively new program, its Alumni Engagement has been limited. As part of 
this review, however, IGS conducted its first exit interview for recent graduates and followed up 
with students profiled on the IGS Themes webpage to create a new Alumni link. The Digital Arts 
and Humanities Theme has been active with its recent alumni, inviting them to new student 
orientations and providing them with a homecoming alumni showcase. Their activities may 
serve as a model for other themes to adopt in the years ahead.  

https://gradstudies.ok.ubc.ca/igs/
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9. CULTURE OF RESPECT, INCLUSION, AND DIVERSITY 
 
The nature of the IGS program guarantees that students will be exposed to different ways of 
learning and knowing. The composition of the graduate student cohort ensures, in turn, that 
intercultural and international perspectives are present in every classroom, and in the 
community that the graduate students build for themselves during their time at UBCO.  
 
The program contributes access and pathways for historically underserved student populations 
both at the funding level, by guaranteeing minimum funding packages for PhD students, as well 
as funding Master’s students, and through grants such as the Roger Gale award for 
international students, Indigenous Fellowships (campus wide) and Syilx Graduate Student 
Teaching Fellowships. Two of its Themes —Power, Conflict, and Ideas and Social Change, 
Equity, Community Engagement— as well as its newest Theme, Indigenous Knowledges, 
address issues central to the social and political inequalities that have led to exclusions of 
students, and develop research focussed on solutions for systemic injustice.  
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10. SUMMARY 
 

In addition to the goals listed in this report, the IGS program will be thinking more broadly 
about two questions in the years ahead: 
  
First, how can we make graduate studies more accessible to learners both inside and outside of 
the university—undergraduates from marginalized and under-served communities, as well as 
mature learners wanting to return to the university for further education? What kind of 
pathways can we create that extend the invitation to graduate education as widely as possible? 
Possible strategies include the Pathways program developed at UBCO by the Indigenous 
Graduate Coordinator in 2022, as well as outreach events, short-term study programs as 
preparatory runways, etc.  We also need to consider how best to support additional language 
learning for international graduate students. 
  
Second, how can we best advocate for interdisciplinary studies as a mode of inquiry particularly 
important in our current moment?  In other words, we need to be able to answer the question, 
“Why interdisciplinary studies, now?” in a cogent and persuasive fashion to members of the 
university community, the public, and the government. This requires the building of community 
among our faculty and students alike, so that, together, they can formulate answers regarding 
the relevancy of the particular modes of investigation our program sustains. The significance of 
interdisciplinary study may appear self-evident to those undertaking research in our various 
Themes, but the necessity of translating an internal assumption into a public-facing awareness 
has never, perhaps, been more important.  
 
In a recent article published in the Globe and Mail (10/28/2023), David Naylor and Stephen J. 
Toope identify the challenges for fostering research innovation in Canadian universities and 
private and public sectors. They note, “The inquiring minds that Canada needs to become a 
more productive and innovative country need to be drawn from every discipline, and 
increasingly those individuals must be able to work across disciplines.”  The Interdisciplinary 
Graduate Studies Program is committed to fostering interdisciplinary teaching and research, 
recognizing that the challenges facing Canada and our larger global community will only be 
solved by those able to understand and map the complex systems, both theoretical and 
practical, that constitute our present realities.  
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11. APPENDICES  
 

APPENDIX A – Useful Links 
 

Useful IGS links: 

• UBC Strategic Plan 

• 2015 IGS Review (links: internal / external) 

• IGS Guidelines (links: internal / external) 

• IGS webpage 

• Academic Calendar link to program 

 

https://strategicplan.ubc.ca/
https://ubcca-my.sharepoint.com/:b:/g/personal/colin_mckay_ubc_ca/ETrXBMIdEEVPpxCfrrEXSAQBTOpJMLNJtnQXUv72RFRP2A?e=DA0foO
https://ubcca-my.sharepoint.com/:b:/g/personal/colin_mckay_ubc_ca/EbZFkl1Waq9MhxqZfxlnKvIBS7Vbl8jvyQtSZkmsrSR-pg?e=dWaL0s
https://ubcca-my.sharepoint.com/:b:/g/personal/colin_mckay_ubc_ca/EfUShO5WH4pNsBXK6aSEP40BXDOtFfU0rMu5nvi2iorqzw?e=y5ffev
https://ubcca-my.sharepoint.com/:b:/g/personal/colin_mckay_ubc_ca/Ea2G-KRy1HxMrLLzA17Jc5EBXG7lsEaIbwImeRr0pM6yow?e=FLB1vZ
https://gradstudies.ok.ubc.ca/igs/
https://okanagan.calendar.ubc.ca/faculties-schools-and-colleges/college-graduate-studies/interdisciplinary-graduate-studies
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APPENDIX B – External Reviewers’ Terms of Reference 
 
February 22, 2023 
Terms of Reference (ToR) 
 
From the Provost’s Office-approved ToR for unit and program reviews, the below are 
suggested for the review of the IGS program: 
 

1. Student Academic Experience and Support: To assess the quality of the students’ 

academic experience from admission through to alumni status. Are students well 

advised and well supported? Consider student morale, strength of student retention, 

and opportunities for engagement outside the required curriculum. The reviewers 

are asked to consider the program’s responses to the increasingly diverse nature of 

the student body. 

 

2. Graduate Education and Student Learning: To review and evaluate the continuing 

appropriateness of the program’s structure, admissions requirements, method of 

delivery and curriculum for the program’s educational goals and standards. Also, the 

students’ achievement of the program’s learning outcomes and goals and the 

adequacy of its ongoing methods to evaluate student progress, as well as the quality 

of teaching and supervision. And, to compare the program’s performance in these 

areas to its national and international peers. 

 

3. Research, Scholarly, Creative and Professional Activity: To review and evaluate the 

quality, extent, range, and balance of the scholarly activities of the program with 

particular attention to the program’s contribution to interdisciplinary research.  

 

4. Leadership and administration: To assess the effectiveness of leadership and 

administration of the program, including its governance structures. 

 

5. People, environment and culture: To consider and assess the working and 

educational environment, morale, and institutional culture of the program, as 

reflected in the experiences and perceptions of faculty members, staff, and students.  

 

6. Community Engagement: To assess the nature, scope, and effectiveness of the 

program’s outreach and engagement activities with its external communities 

including Indigenous groups, community or professional organizations, UBC alumni, 

government agencies, and other post-secondary institutions. 

 

7. Support for the University’s and Campus Strategic Plans: To determine the extent 

to which the program reinforces the key commitments of the UBC Strategic Plan and 

Outlook 2040, notably UBC’s commitments to People and Places, Research 

Excellence, Transformative Learning, and Local and Global Engagement. 

 

https://www2.gov.bc.ca/assets/gov/education/post-secondary-education/institution-resources-administration/degree-authorization/degree-program-criteria.pdf
https://strategicplan.ubc.ca/
https://okmain.cms.ok.ubc.ca/wp-content/uploads/sites/26/2019/02/UBCO-Outlook-2040.pdf
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8. Infrastructure and Resources: To review and evaluate the effectiveness of the 

program’s use of physical, technological, financial and human resources to foster 

interdisciplinarity and community among its faculty, staff, students, and 

communities. This includes its financial base (i.e., levels of university funding, 

funding by external agencies, tuition revenue, and donor support), its capacity for 

enrolment management, its future plans for diversification. 

 

9. Future development: To identify the program strengths, challenges and 

opportunities, and to make recommendations about possible directions for its future 

growth and development. 
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APPENDIX C – SOAR Analysis Questions and Theme Summaries  
 
IGS Student Survey - SOAR Analysis Survey Questions1 

Please respond to the following questions considering the strengths of the IGS Program.  
 
What are some positive aspects of IGS and your Theme? 
 
What are you most proud of accomplishing during your program? 
 
What makes this Theme unique? 
 
Please respond to the next questions and consider the opportunities for the Theme. 
 
What changes might benefit the Theme over the next 5 years? 
 
What opportunities do you think IGS creates for its students?  
 
What do you see as the biggest unmet need for students in this program? 
 
Please respond to the next questions and consider the aspirations for the Theme 
 
What would you put on a wish list for the IGS program? 
 
What does the future of interdisciplinary study look like to you?  
 
What projects, programs, or processes would support this future? 
 
Please consider measurable results for IGS when responding to the questions below:  
 
Considering the feedback you've provided so far, what meaningful measures will indicate 
we are responding effectively to student feedback? 
 
What resources do you think are needed to realize these results? 
 
Feel free to include any other thoughts or recommendations you have for your Theme's past 
and future 
 

IGS Program Exit Interview (Student Survey) 

 
I would be very grateful if you could take a few minutes to complete this brief exit interview. 
If you’d prefer to have a conversation with me (Sarah Buffett, Student Representative of the 

                                                      
1 Questions were taken from the SOAR guidelines provided by the Provost’s Office.  
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IGS Program), I’d be happy to arrange a Zoom meeting. I realize that the circumstances for 
students who started the IGS program in 2019 and 2020 were unusual, to say the least, and 
that COVID created hardships for many students.  
 
The purpose of this interview is not to comment on particular courses or supervisors, but 
rather to speak to your experience of the program as a whole. The identity of individual 
respondents will be kept confidential and comments reported in summary form only. 
 
 
What goals did you achieve during your time in the program? Were you able to finish in the 
prescribed timeline, or did you need an extension to complete your degree? 
 
Was your academic experience in the IGS program what you expected it to be? Why or why 
not? 
 
What was the most challenging or negative aspect of the program, for you? 
 
 
What was the most rewarding aspect of your IGS graduate student experience? 
 
What's your current occupation?  
 
What career goals have you achieved or are you moving toward? 
 
Do you feel the program prepared you for or enhanced your career? What skills do you wish 
could have been further developed? 
 
If you were talking to prospective students, what aspects of the IGS program would you 
highlight? 
 
Feel free to include any additional thoughts or concerns regarding the IGS Theme or 
Program: 
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IGS Faculty Survey - SOAR Analysis Survey Questions 

Please respond to the following four questions considering the strengths of your Theme. 
 
What have we done well so far? 
What are we most proud of so far? 
What positive aspects have students or faculty commented on? 
What makes this Theme unique? 
 
Please respond to the next questions and consider the opportunities for the Theme. 
 
What changes might benefit the Theme over the next 5 years? 
What external forces or trends may impact the Theme? 
What opportunities exist for us? 
What are students, faculty, and/or the community already asking for? 
 
Please respond to the next four questions and consider the aspirations for the Theme 
 
What are we deeply passionate about? 
What difference do we hope to make for students and faculty? 
What does our preferred future look like? 
What projects, programs, or processes support our aspirations? 
 
Please consider the measurable results for the Theme when responding to the four 
questions below:  
 
Considering our strengths, opportunities, and aspirations, what meaningful measures will 
indicate we are on track with achieving our goals? 
What measurable results do we want to see? 
What measurements will we be known for? 
What resources are needed to implement our most vital projects and initiatives? 
 
Feel free to include any other thoughts or recommendations you have for your Theme's past 
and future 
 
 
Please see folder for individual Theme SOAR Summaries, Provided by Theme Coordinators 
May 2023 (Links: internal / external)

https://ubcca-my.sharepoint.com/:b:/g/personal/colin_mckay_ubc_ca/EZoVTjO9FqJBvtTeNzVVZsYB76XCG6RXWh1_DRFPwrIeVQ?e=3L3SD5
https://ubcca-my.sharepoint.com/:b:/g/personal/colin_mckay_ubc_ca/ESCu4-yUUFFGjp2Zh23zwCoBp-WecrUVJxPAjieK4eXzrA?e=DcsuMZ
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APPENDIX D – Student SOAR Action Plan 
 

Using a modified version of the review process, “Stop, Start, Continue,” I’ve outlined 
below a list of action items, as well as timelines for implementation, in response to 
student feedback provided the SOAR review undertaken by Sarah Buffett.  
 

1. Challenge:  Communications/New Student Orientation 
 
Students reported feeling that the expectations and timelines for their program were not 
communicated clearly or early enough. Further, they reported that information about their 
programs and other graduate studies related information is not easy to find.  
 
Start:  Review how best to synthesize information that is available in different locations: 
Theme webpages and the College of Graduate Studies website, for example.  
 
One possibility: Provide a “Frequently Asked Questions” tab on the IGS website that 
provides a short cut to various pages and relevant documents, as well as an explanation of 
the various student supports and opportunities available on campus.  
 
Start: Consult with IGS 524 instructors as to how best to provide guidance to new students 
in the first term of their program.  
 
Timeline: Complete by spring 2024.  
 

2. Challenge:  Professionalization/Support of Academic Advancement 
 
Students are asking for more support in the advancement of their professional networks, 
both inside and outside the university. They are asking for increased support for SSHRC 
grant applications and Ethics Approvals.  
 
Start:  Put into place better communications about workshops offered by the Centre for 
Scholarly Communications and the College of Graduate Studies. Reinforce with supervisors 
their role in overseeing the drafting and revision of award and grant applications.  
 
Start:  Encourage faculties other than FASS to support student conference travel. 
 
Continue:  Funding for an annual IGS Student Conference line was included in the F24 
budget.  The conference will provide students with a forum in which to present their 
research on campus each year, going forward.  
 
Continue: Students whose supervisors are FASS faculty can apply for conference travel and 
workshop funding. 
 
Continue:  Maintain relationships with community partners who participate in the 
Professionalization Seminar to explore, with students, career paths outside the university. 
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Timeline: Initiate conversations with other faculties with supervisors in the IGS program in 
advance of the next fiscal year regarding funding support for conference travel. Next 
summer, work with the instructor of IGS 524 for next year’s class around establishing and 
maintaining community partnerships. Remind supervisors to work closely with students on 
grant applications.  
 

3. Challenge: Faculty Resources 
 
The IGS program has a limited number of faculty available to teach and supervise across the 
themes.   
 
Start:  Working more closely with faculties outside of FASS and FCCS to bring new 
supervisors into the IGS program and to encourage faculty members currently supervising, 
but not teaching, to provide instruction in the program. Encourage faculty members new to 
UBCO to join the Themes and become involved in the program.  
 
Timeline: Spring 2024 and forward.  
 

4. Challenge:  Curriculum 
 
Students would like to see more course offerings. They have identified a need for a 
quantitative methods course and suggested that a technical writing course could benefit 
some students.  
 
Note: New courses offerings are limited by budget and faculty workload considerations.  
 
Start:  Develop a quantitative methods course. One other new course will be offered as part 
of the Indigenous Knowledges Theme in the fall of 2024. Discuss the possibility of a technical 
writing course with the Centre for Scholarly Communications and the Faculty of Creative 
and Critical Studies.  
 
Timeline:  The quantitative methods course has been proposed and IGS is expecting a 
preliminary proposal to be submitted by the end of the current academic year.  
A new course must pass through various levels of approval. The course could potentially be 
on the books by Fall 2025.  
 

5. Challenge:  Supervision  
 
Students expressed concern about the uneven quality of supervision across the IGS 
program.  
 
Continue:  As of 2020, students and supervisors are required to complete a 
Supervisor/Student Agreement in the first month of the student’s program.  
Students are informed each year by the Associate Dean of the process for registering 
concerns regarding their supervisors. This process is outlined in the College of Graduate 
Studies Guidelines under “Suggested Procedures for Conflict Resolution.” Students who 
wish to take up their concerns outside of their Theme may contact the Associate Dean, 

https://gradstudies.ok.ubc.ca/policies-procedures/supervisors/#item2
https://gradstudies.ok.ubc.ca/policies-procedures/supervisors/#item2
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Graduate Studies, in FASS. Students are assured, by the Associate Dean, of the anonymity of 
their comments. 
 
Start:  Providing regular communications regarding how to bring concerns forward. 
 
Start:  The College of Graduate Studies is undertaking a full-review of how to ensure 
students receive proper supervision across all UBCO graduate programs.  
 
Timeline: Now through 2024 winter term.  
 

6. Challenge: Funding 
 
All constituencies in the graduate studies community at UBCO recognize the challenge that 
graduate students face in funding their education. A campus-wide Graduate Student 
Affordability Task Force is in place and will be making recommendations in the new year.  
 
Currently, the B.C. Ministry of Education provides funding for only a small portion of 
graduate students on the Okanagan campus (137 in 2023). Okanagan Graduate Research 
Scholarship stipends are made possible by a combination of UBCO base budget funds, TREK 
funds (provided by UBC-V), and Excellence Funds.  Faculties who are participating in the IGS 
program provide additional funding to increase stipend amounts provided by the College of 
Graduate Studies. Additionally, students are supported by RA and TA funding to bring them 
to the minimum amount per year ($17,500 for Master’s and $22,000 for doctoral students).  
 
Currently the campus is facing a budget deficit due to a drop in international student 
enrollments and is entering into a an “austerity” budget mode, which means that programs 
across the campus will see reduced funding. IGS has no control over university budget 
planning. It will continue to lobby for graduate student support.  
 
Further, SSHRC, NSERC, and CIHR have not increased its graduate funding support levels for 
over a decade. UBC continues to advocate for an increase in graduate student funding 
support at both the provincial and federal levels.  
 

7. Challenge: Indigenous Student Support 
 
Indigenous students reported three challenges around 1) cultural safety; 2) student 
resources; and 3) program restrictions (the need for a non-thesis option). 
 

4. Start: The need for cultural safety training has been an ongoing concern for faculties 
participating in the IGS program. Challenges include finding instructors. The IGS 
program will continue to search for solutions to this challenge in dialogue with 
Indigenous Program Services.  

 
5. Start/Continue: Two questions regarding support for Indigenous students emerge 

from the UBCO Indigenous Graduate Student Support Report. The first concerns how 
the program might best support students applying to programs from outside the 
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university.  In consultation with Indigenous Program Services, IGS will work on 
outreach and possible collaboration with the Pathways program launched in 2022.   
 

For students in the IGS program, the need for resource for community-engaged work 

is recognized and has been addressed by an increase in funding years (from four to 

five) for Indigenous doctoral students, starting in 2024. As yet no solutions have 

been found for Master’s level students.  

 
The College of Graduate Studies is in the process of passing guidelines for part-time 
studies and residency requirements were revised last year.  

 
6. Continue: A non-option thesis program is in the process of being approved for the 

new Indigenous Knowledges theme. It will come into effect by Fall 2024 or 2025.   
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APPENDIX E – Program Funding: Program Budgets and Student External Awards 
 
IGS Budget 
 
Below is a table that shows the year-to-year student funding budget contributed by the College and matching faculty contributions, as well as a 
breakdown of the amounts as a per-student total. 
 

 2020 2021 2022 2023 

College of Graduate Studies Funding $223,000 $385,000 $679,000 $740,000 

Matching Faculty Total 
Contributions 

$229,000 $180,500 $153,500 $80,000 

Per student 
CoGS: $2,934 $3,812 $4,778 $5,636 

Faculty: $3,013 $1,787 $1,312 $727 

 
Below is a table that shows the Faculty contributions to the budget going forward: 
  

FY2024 

Faculty FASS FCCS FHSD FOS MGMT APSO Total 

Tuition revenue 
allocated to faculty 

243,756  98,442  41,105  37,523  21,555  16,578  458,959  

Expenses (details 
italicized below) 

162,448  63,070  28,531  25,143  13,418  10,388  302,998  

Courses (21) 122,686  49,547 20,689 18,886 10,849 8,344 231,000 

Coordinator Course 
release (6) 

12,747  5,148  2,149  1,962  1,127  867  24,000  

Staff Support (SSAII) Salary 
& Benefits 

37,044  14,960  6,247  5,702  3,276  2,519  69,748  

Marketing and Recruiting 15,933  6,435  2,687  2,453  1,409  1,084  30,000  
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MA awards 31,866  12,869 5,374 4,905 2,818 2,167 60,000  

Events 1,062  429  179  164  94  72  2,000  

Speakers 664  268  112  102  59  45  1,250  

Students  14,507  3,814  3,363  2,343  519  454  25,000  

External Review 3,482  915  807  562  125  109  6,000  

Conference 2,656  1,072  448  409  235  181  5,000  

Excellence Fund credit (47,800) (19,304) (8,061) (7,358) (4,227) (3,251) (90,000) 

Surplus / (Deficit) 48,910  22,288 7,111 7,393 5,272 3,986 94,961  
        
FY2025 

Faculty FASS FCCS FHSD FOS MGMT APSO Total 

Tuition revenue 
allocated to faculty 

248,631  100,411  41,927  38,273  21,986  16,910  468,138  

Expenses (details 
italicized below) 

292,124 92,497 40,393 36,146 19,937 15,389 538,458 

Courses (20) 116,843 47,188 19,704 17,986 10,332 7,947 220,600  

Coordinator Course 
release (6) 

12,747  5,148 2,149 1,962 1,127 867 24,000 

Staff Support (SSAII) Salary 
& Benefits 

37,784  15,259  6,372  5,816  3,341  2,570  71,143  

Marketing and Recruiting 15,933 6,435 2,687 2,453 1,409  1,084 30,000  

MA awards 31,866  12,869  5,374  4,905  2,818  2,167  60,000  

Events 1,083  438  183  167  96  74  2,040  

Speakers 677  273  114  104  60  46  1,275  

Students  72,534  3,814 3,363 2,343 519 454 125,000 

Conference 2,656  1,072 448 409 235 181 5,000  

Excellence Fund credit 0  0  0  0  0  0  0  

Surplus / (Deficit) (43,493)  7,914 1,534 2,128 2,049 1,521 (70,320)         
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FY2026 

Faculty FASS FCCS FHSD FOS MGMT APSO Total 

Tuition revenue 
allocated to faculty 

253,604  102,419  42,766  39,039  22,426  17,248  477,501  

Expenses (details 
italicized below) 

292,915 109,016 54,373 45,998 22,289 17,419 539,947 

Courses (20) 116,843 48,131 20,098 18,346 10,539 8,106 220,000 

Coordinator Course 
release (6) 12,747  5,148 2,149 1,962 1,127 867 24,000 

Staff Support (SSAII) Salary 
& Benefits 38,540  15,565  6,499  5,933  3,408  2,621  72,566  

Marketing and Recruiting 15,933  6,435 2,687 2,453 1,409 1,084 30,000 

MA awards 31,866 12,869 5,374 4,905 2,818 2,167 60,000 

Events 1,105  446  186  170  98  75  2,081  

Speakers 691  279  116  106  61  47  1,301  

Students  72,534  3,814 3,363 2,343 519 454 125,000 

Conference 2,656  1,072 448 409 235 181 5,000  

Excellence Fund credit 0  0  0  0  0  0  0  

Surplus / (Deficit) (39,311)  (6,597) (11,607)  (6,959)  137  (171)  (62,446)          

Faculty IGS revenue 
percentage 

53% 21% 9% 8% 5% 4% 100% 

Funded student 
percentage 

58% 15% 13% 9% 2% 2% 100% 
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External Student Awards 
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Surname Given Names Award Term 

Panchyshyn Kelly SSHRC CGS-M $17,500.00  

Brown Ayla SSHRC CGS-M $17,500.00  

Scofield Jo SSHRC CGS-M $17,500.00  

Paul Hanna SSHRC CGS-M $17,500.00  

Delfs Erin SSHRC CGS-M $17,500.00  

Pulles Kirsten SSHRC CGS-M $17,500.00  

Donovan Bonny Lynn SSHRC DF $40,000.00  

Lewis Jennifer SSHRC DF $80,000.00  

Comeau Emily SSHRC DF $60,000.00  

Metcalfe Robin Killam $60,000.00  

Comeau Emily Killam $20,000.00  

De Grandpre Ayla SSHRC CGS-D $105,000.00  

Bleau Denica SSHRC CGS-D $105,000.00  

DUPRE LINDSAY SSHRC Vanier $150,000.00  
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s Surname Given Names Award Term 

Barkved Kaytlyn SSHRC CGS-M $17,500.00  

Carpenter Craig SSHRC CGS-M $17,500.00  

Mwanza Daliso SSHRC CGS-M $17,500.00  

Pickard Rachel SSHRC CGS-M $17,500.00  

Hart Melissa SSHRC DF $80,000.00  

Corbett Jon SSRCH Joseph Armand 
Bombardier Doctoral Award 

$105,000 

Nicholson Tara SSHRC CGS-D $105,000.00  
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Surname Given Names Award  Term  

Arnett Jamie SSHRC CGS-M $17,500.00  
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Sevilla Valenzuela Victor SSHRC CGS-M $17,500.00  

Lekei Madelaine SSHRC CGS-M $17,500.00  

Murphy Brian SSHRC CGS-M $17,500.00  

Khan Mohammad Morad Hossain SSHRC CGS-M $17,500.00  

Fatudimu Segun Bertram $15,000.00  

Amoh-Siaw Felix Trudeau Scholarship $120,000.00  
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Surname Given Names Award  Term  

Nicolaides Ariel SSHRC CGS-M $17,500.00  

Thomson Erica SSHRC CGS-M $17,500.00  

Acheson Cassidy SSHRC CGS-M $17,500.00  

Edwards Orianne SSHRC CGS-M $17,500.00  

Quesnel Ange-Aimee SSHRC CGS-M $17,500.00  

Ayer Joshua SSHRC CGS-M $17,500.00  

Pierson Danielle SSHRC CGS-M $17,500.00  

Awotwi-Pratt Stephanie SSHRC CGS-M $17,500.00  

Kosteniuk Savannah SSHRC CGS-M $17,500.00  

Kasprzycka Ewa SSHRC CGS-D $105,000.00  
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 Surname Given Names Award  Term  

Nishima-Miller Jeffrey SSHRC CGS-M $17,500.00  

Mathur Chhavi SSHRC CGS-M $17,500.00  

Donald Madeline SSHRC DF $20,000.00  

Bamber Nicole NSERC CGS-D $35,000.00  

CORREIA MARIA Killam $30,000.00  
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Surname Given Names Award  Term  

Derickson Aaron SSHRC DF $40,000.00  

Rusk Meredith SSHRC DF $20,000.00  

Saville Elizabeth SSHRC DF $40,000.00  
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Lawrence Toby SSHRC DF $20,000.00  

Marr Kelsey SSHRC DF $60,000.00  

Elton Chea SSHRC CGS-M $17,500.00  

Keber Andrea SSHRC CGS-M $17,500.00  

Petillion Riley SSHRC CGS-M $17,500.00  

Holt Emerald SSHRC CGS-M $17,500.00  

Dineen Tineke SSHRC CGS-D $105,000.00  

Petillion Riley SSHRC CGS-D $105,000.00  

Ettinger Tara SSHRC CGS-D $105,000.00  

Todd Kendra SSHRC CGS-D $105,000.00  

Todd Kendra WorkSafeBC $14,000.00  

Davila Lara Guadalupe CIHR HSIF $35,000.00  

Holt Emerald SSHRC MSFSS $6,000.00  

Boulet Lindsey NSERC MSFSS $6,000.00  

Magnuson Justine NSERC PGS $63,000.00  

Patrician Alexander NSERC PGS $42,000.00  

 
Legend 

SSHRC CGS-
M 

The Social Sciences and Humanities Research Council of Canada (SSHRC) Canada Graduate Scholarships-Master’s (CGS-
M)  

SSHRC CGS-D The Social Sciences and Humanities Research Council of Canada (SSHRC) Doctoral Fellowship  
Killam Killam Doctoral Scholarships  
Vanier Vanier Canada Graduate Scholarship  

 SSHRC DF The Social Sciences and Humanities Research Council of Canada (SSHRC) Doctoral Fellowship  
Bertram The Canadian Foundation for Governance Research Bertram Scholarships  
Trudeau 

Scholarship 
The Trudeau Foundation Scholarship 

MSFSS Michael Smith Foreign Study Supplements (MSFSS)  
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PGS The Postgraduate Scholarships (PGS)  
CIHR HSIF The Canadian Institutes of Health Research (CIHR) Health System Impact Fellowship (HSIF) 
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APPENDIX F – Indigenous Knowledge Theme: Executive Summary 
 
Executive Summary 
 
Indigenous Knowledges: iʔ sqilxʷ aʔ cmiy̓ t smypnwíɬnsəlx  
IGS Indigenous Knowledges Theme Proposal Rationale and Overview 
Sponsored by the Faculty of Arts and Social Sciences – Nov 15, 2022 
 
Proposal Rationale 
 
Contemporary challenges that include climate change, ecological destruction, and the 
legacies of colonialism, including loss of linguistic diversity, require urgent attention and 
collaborative action. Indigenous Knowledge systems, theories, and methodologies hold 
potential to meet these challenges, through the co-creation of new Indigenously principled, 
engaged research methodologies with and between people, our environment and the 
cosmos. Implementing Indigenous methodologies in contemporary research contexts is of 
considerable interest for UBCO faculty, as well as for students from many local, regional, 
and global communities who seek training in this area. In order to (a) prepare the next 
generation of scholars to help address the contemporary challenges listed above, (b) 
recognize and focus the diverse areas of indigenous knowledge held/practiced by UBCO 
faculty, and (c) address a significant gap within the current IGS Theme framework, we 
propose to add an “Indigenous Knowledges” Theme to the current set of IGS Themes 
available at UBC Okanagan.  
 
The proposed Indigenous Knowledges (IK) Theme is consistent with and framed by several 
pre-existing local, regional, and international efforts and programs of action, including: 

• Okanagan Nation Alliance Syilx Okanagan Language Declaration, July 18, 2018, 

• An Act Respecting Indigenous Languages, Canada Statutes, June 21, 2019,  

• United Nations Declaration Respecting Indigenous Peoples,  

• Declaration on the Rights of Indigenous Peoples Act, BC November 28, 2019,  

• The Truth and Reconciliation Commission of Canada Calls to Action, Canada 2015, 
and  

• UBC’s TRC commitments and Indigenous Strategic Plan, 2020  
 

With respect to UBCO specifically, the proposed Theme builds on the ongoing development 
of the Indigenous Studies program, and recent efforts to create a series of parallel Interior 
Salishan Language Fluency programs (starting with the Bachelor of Nsyilxcn Language 
Fluency (B.N.L.F.) and Bachelor of Nɬeʔképmx Language Fluency (B.Nłek.) programs).  
 
The proposed Theme draws on the expertise of Indigenous and allied scholars from across 
UBC, upholding and creating webs of relationships which support an interdisciplinary 
network of Indigenous and allied scholars and students, networks which will foster research 
and training to support Indigenous communities' efforts to maintain, revitalize, and/or 
recover their languages, cultures, and world views.  
 
Consistent with UBC Okanagan’s relationship with the traditional territory holders of the 

https://www.syilx.org/about-us/syilx-nation/4918-2/
https://www.parl.ca/DocumentViewer/en/42-1/bill/C-91/royal-assent
https://www.un.org/development/desa/indigenouspeoples/declaration-on-the-rights-of-indigenous-peoples.html
https://www.leg.bc.ca/parliamentary-business/legislation-debates-proceedings/41st-parliament/4th-session/bills/third-reading/gov41-3
https://www2.gov.bc.ca/assets/gov/british-columbians-our-governments/indigenous-people/aboriginal-peoples-documents/calls_to_action_english2.pdf
https://okmain.cms.ok.ubc.ca/wp-content/uploads/sites/26/2021/01/TRC-2020-Annual-Report-spreads.pdf
https://indigenous.ubc.ca/indigenous-engagement/indigenous-strategic-plan/
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Okanagan – the Syilx Nation, the Theme participants start with a commitment to the local 
and regional lands and communities, with an inclusionary ethos open to, and supportive of, 
work with other Indigenous communities. While the program is not exclusive to Indigenous 
faculty and graduate students, the primary intention is to privilege research and research 
practices that serve Indigenous Communities, centralizing Indigenous Knowledges, 
supporting the development of Indigenous learners, and enhancing community capacity. In 
privileging Indigenous Peoples and their experiences, the IK Theme recognizes that 
Indigenous scholars are best-equipped to direct IK research into the future. 
 
Substantive scope of the Indigenous Knowledges Theme 
 
Indigenous Knowledges are both profoundly local and part of networks that are ultimately 
global in scope, providing avenues for Indigenous communities to create and recreate 
connections and networks both inclusive and encompassing. Indigenous communities are 
multiple and diverse; they also have commonalities rooted in interdependent land-based 
relationships, and the disruptions of colonial history. Indeed, a core objective of the Theme 
is to support the recovery of the knowledge systems, languages and practices embedded in 
Indigenous lands, territories and communities (with a nuanced understanding of the 
complexities of Indigenous responses to colonial forces and the resulting histories of 
dispersion, dislocation, change and re-emergence).  
 
The centrality of relationality is a common element in much Indigenous thought, and the 
structures of many Indigenous languages directly reflect the epistemological and ontological 
flexibility of Indigenous knowledge systems. This Theme aims to integrate and transform 
aspects of relationality into knowledge production, by highlighting the interdependence of 
our students, researchers, and communities. Overall, our pedagogy and research draw from 
and implements existing Indigenous cultural practices and protocols that are rooted in Land. 
 
Our dynamic evokes a cross-cultural framing of intertwined perspectives, at once multi-local 
and global, for the decolonization and Indigenization work this Theme engages. The 
generative and regenerative potential of Indigenous theories, methodologies, and 
pedagogies, will be central to our practices as teachers, scholars, and researchers. Such 
practices facilitate the co-creation of new knowledge, the revitalization of existing 
knowledges, and hold that knowledge up in order to inspire effective actions to meet 
contemporary challenges and imagine healthy futures. The Theme is thus intended to 
promote a diverse group of students and researchers to undertake and share work that 
speaks to Indigenous priorities locally situated and broadly understood, creating new 
knowledge and new networks with immediate consequence. Students will undertake 
diverse projects (e.g. language recovery/reclamation, the redevelopment of Indigenous 
governance systems, ecological restorations, and cultural revitalization) within the emerging 
paradigms of contemporary Indigenous Studies.  
 
Admission criteria by which prospective students in the Indigenous Knowledges Theme will 
be evaluated 
 
This thesis-based program is offered to full-time (and eventually part-time) students 
interested in the study and practice of Indigenous Knowledges in a variety of settings. 
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Prospective students must meet the existing IGS admission requirements and be engaged 
and pursuing research that is aligned with the principles of the Indigenous Knowledges 
Theme outlined above. Our expectation is that students will have obtained a first-class GPA 
to enter the program (80% or above, or its equivalent). However, we also recognize 
students, including Indigenous students specifically, bring knowledges and experiences not 
often recognized by universities. Indigenous students who bring their own Indigenous 
Knowledges, languages, community experiences, and relevant leadership will be proactively 
considered, and preference will be given to applicants with lived experience of Indigenous 
communities undertaking research relevant to those communities.  
 
Students will have both identified and contacted their prospective advisor before, or during 
the admission process. Indigenous students and students with lived experience of 
Indigenous Communities will be prioritized for admission, with the understanding that the 
upcoming generation of Indigenous scholars will be the main drivers of Indigenous research.  
 
The IK Theme will provide opportunities for students to build on undergraduate degrees in 
Indigenous Studies and associated disciplines, including Indigenous Language Fluency 
degrees.  
 
Faculty members involved in the Indigenous Knowledges Theme: 
 
An interdisciplinary group of faculty members representing five faculties with expertise and 
ongoing programs of research in community-based research will initiate the IK Theme, offer 
the associate courses required of the Theme, and form a committee to steer the 
development of the Theme as it matures. These faculty members include: 
 

1. Armstrong, Jeannette 
2. Charnley, Kerrie 
3. Cohen, Bill 
4. Evans, Michael 
5. Foulds, Ian 
6. Gillespie, Judy 
7. Good, Monica 
8. Hargreaves, Allison 
9. Hockman, Laura 
10. Hole, Rachelle 
11. Kurtz, Donna 
12. Legault, Gabrielle 
13. Lyon, John 
14. More, Jeffrey 
15. Schreyer, Christine 
16. Te Hiwi, Braden (on leave) 
17. Ward, Shannon  
18. Willard, Tania 
19. Wilson, Shawn 
20. Alanaise Ferguson  
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Proposed curriculum, including a list of potential options for coursework 
 
Aligned with other IGS Themes, there is a 12-credit Master’s Thesis required and three 
mandatory core courses: Theme Seminar (new course IGS 582), Proseminar (IGS 524), 
Theme Methods (IGS 503). We anticipate that IK students will join one of the encompassing 
IGS Proseminars, and that the Theme Seminar (IGS 582) will be team-taught by members of 
the IK Theme Committee.  
 
The proposed Indigenous Knowledge Theme requirements are as follows:  
 
Master of Arts (M.A.) in Interdisciplinary Studies, Indigenous Knowledges Theme 
 
In addition to the general academic regulations for graduate students set out by the College 
of Graduate Studies, students in the Indigenous Knowledges Theme must complete 30 
credits for the M.A. as follows: 

• a 12-credit Master’s Thesis (IGS 599) 

• IGS 582; 

• IGS 524; 

• IGS 503;  

• 9 credits of additional coursework selected by the student in consultation with and 
approval of their supervisor, of which no more than 6 credits can be at the 300/400-
level, and none may be at the 100/200-level. 

 
Doctor of Philosophy (Ph.D.) in Interdisciplinary Studies, Indigenous Knowledges Theme 
In addition to the general academic regulations for graduate studies set out by the College 
of Graduate Studies, the minimum requirements for students in the Indigenous Knowledges 
Theme for the Ph.D. are:  

• IGS 582; 

• IGS 524; 

• IGS 503; 

• 3 credits of additional coursework selected by the student in consultation with and 
approval of their supervisor; 

• successful completion of comprehensive requirements; and  

• successful defence of the doctoral dissertation IGS 699 (0) Doctoral Thesis. 

There are a number of IGS courses relevant to IK students that may be offered in any given 
year, such as: 

• IGS 523 (1-6) d Special Topics in Indigenous Studies 

• IGS 529 (1-6) c Directed Studies in Indigenous Studies 

• IGS 586 (3-6) d Community Engagement, Social Change, and Equity Theme Seminar 
 
There are also existing 300/400-level undergraduate courses relevant to IK students; in 
addition to all INDG 300/400-level courses, there are other 300/400-level courses in allied 
disciplines that will be relevant to particular students depending on their research interests. 
Additional courses will focus on the theory of, and/or practical application for, the principles 
underlying Indigenous Knowledge. For example, subject to the agreement of their 
supervisors, particular students might want to include courses like: 
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• INDG 460 (3) Indigenous Studies Internship 

• INLG 480 (3) Living Languages: Critical Approaches to Endangered Languages 

• INDG 405 (3) Indigenous Education: History and Revitalization 

• CULT 350 (3) Indigenous Literature: Intellectual Traditions 

• CULT 450 (3) Studies in Indigenous Literature and Criticism 
 
Among these additional courses, students are advised to consider additional methods 
courses as appropriate, such as: 

• IGS 501 Interdisciplinary Topics in Research Methods and Analysis 

• IGS 504 Multivariate Statistics 

• IGS 505 Introduction to Qualitative Enquiry 

• IGS 509 Directed Studies in Interdisciplinary Research Methods 

• IGS 515 Advanced Qualitative Methods 

• IGS 601 Advanced Topics in Research Methods and Analysis 

• NRSG 506 Qualitative Research 

• NRSG 507 Quantitative Research 

• SOSW 507 Introduction to Research Methods 

• SOSW 533 Research Methods and Evidence in Clinical Social Work Practice 

• STAT 507 Sampling and Design 

• VISA 460/520 | Indigenous Praxis  
 
Relationship with other programming 
 
Although the IK Theme is embedded in and structured by the expectations of the IGS 
program, we anticipate that initiatives in the UBC system will provide opportunities for 
collaboration and synergies with additional programs in the future.  
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APPENDIX G – Indigenous Student Experience Report  
 
UBCO Indigenous Graduate Student Support 

Internal Review Findings, Spring 2022 - Revised Fall 2023 

Prepared for Indigenous Programs & Services by Sarah Buffett (IGS MA Student) 

_________________________________________________________________ RATIONALE  
 
Indigenous Programs and Services (IPS) conducted an internal review of Indigenous 
Graduate Student Supports at the UBC Okanagan campus in April 2022. Broad-ranging 
reflections provide critical insight into the unique gaps and barriers that affect the 
Indigenous graduate student community to provide insight for the Interdisciplinary 
Graduate Studies Program & Curriculum (IGS P&C) Committee. This inquiry shares primarily 
emergent issues outlined by Indigenous graduate students, Indigenous staff and faculty, and 
non-Indigenous supporters of Indigenous graduate students across the Okanagan campus. 
 
Indigenous students often face specific challenges while pursuing higher education. UBC 
Okanagan has provided robust and productive accommodations to support undergraduate 
students. This implementation also has excellent potential for graduate students, with the 
growing numbers of Indigenous Graduate students at UBC Okanagan in all faculties. UBC 
Okanagan is currently developing programs focused on graduate student bridging and 
recruitment (IPS & College of Graduate Studies) and an Indigenous Knowledges theme 
(Faculty of Critical & Creative Studies), which respond to many gaps and barriers presented 
here. Burgeoning collaborative efforts between Indigenous and non-Indigenous faculty and 
staff on campus further validate the deepening interest in a coordinated effort. In 
considering support for Indigenous Graduate Students, maintaining flexibility and balance 
between expectation, rigour, timelines, needs, restrictions, allowances, and ways of 
knowing is ever-present. 
 
Reducing barriers to student success is critical to the Indigenous Strategic Initiatives Plan 
(ISI) and Anti-Racism Policies at UBC. Unique challenges affect the Indigenous Graduate 
Student, especially on the UBC Okanagan campus, where fewer resources exist. 
Conversations surrounding Indigenous graduate students’ support grow along with 
increasing enrolment at UBC Okanagan as practices and policies are developed to enhance 
community and academic success. Such issues may originate from external circumstances 
such as family life and distance of travel for education, while others are gaps in awareness 
of policy and procedure at the university. The Indigenous graduate student typically arrives 
at the academy with unique strengths, perspectives, and skills that differ from their peers’ 
life experiences and gifts. Individuals in this cohort also bear challenges related to systemic 
racism, to which UBC Okanagan should strive to be sensitive and responsive. To best 
support Indigenous graduate students with a mutually beneficial learning environment and 
a deeper understanding of their life circumstances surrounding their attendance at UBC 
Okanagan are needed. 
 
____________________________________________________________BACKGROUND 
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One-third of Indigenous graduate students attending UBC Okanagan are currently housed 
within the IGS program, including Master’s-level and Doctorate-level candidates. In 2021, 
nine of eleven accepted Indigenous graduate students were selected for the IGS Program. In 
2022, of all applicants to UBC Okanagan, 8 of 24 students applied to IGS (4 to MA level, 4 to 
Ph.D. level), which reflects the need to assess ideal program-of-fit and more specified 
offerings, such as an Indigenous Studies Program. These statistics may also underscore the 
power and value of implementing changes to support Indigenous graduate students by the 
IGS P&C Committee.  
 
Several inequities persist for Indigenous graduate students, which must be considered when 
developing programming and curriculum. First-in-family scholars have little knowledge of 
the explicit—but also the implicit—degree process. As such, a lack of understanding and 
support results in missed opportunities and a lack of engagement in the degree program. 
Financial inequities also present uniquely here, with most frequently no generational wealth 
for Indigenous students, resulting in the need to continue to support their families while 
attending higher education. Financial constraints directly relate to the third significant 
inequity: time. The need to work and potentially care for children, parents, or other relatives 
concurrently during their degree program is a reality for many students, resulting in 
competing priorities that often hinder their progress and success based on traditional 
timelines and the expected dedication of a graduate student. 
 
Indigenous students often return to research mid-career with well-developed practical 
knowledge and skills in their study area. Unlike many of their peers, this affords a 
substantial benefit to the direction and focus of their work. Should community engagement 
be required during their research, connections to the community facilitate natural 
opportunities for meaningful research to emerge. Both bridging students and mid-career 
returning students tend to be more deeply embedded in family and community, creating 
different expectations and rationale for pursuing an advanced degree. While in some 
regards advantageous, the competing priorities of community benefit and publication 
should be noted as concurrent challenges for this research work. 
 
The benefits to the individual lie in the ease of their degree program at all stages, but may 
also include increased chances of success in the application phase and during and post-
degree. Shifts in procedures and policies at the institutional level will ensure that critical 
mandates regarding Indigenous student success are being achieved. For the community, 
equitable investment in diverse learners helps to enrich the institution and the broader 
community. 
 
____________________________________________________ KNOWN STUDENT ISSUES 
 
Prospective 
Indigenous Programs & Services currently offer programs to support upper-level 
undergraduate Indigenous students from early exploration to application phases. Their core 
offerings include support for undergraduate research opportunities and application 
guidance. Increased support for supervisor matching is available and made easier should a 
student move on directly from an undergraduate program. 
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Vital services like these must be created for Indigenous applicants who apply externally or 
for UBC alums with a long gap between study periods to make finding a supervisory match 
more accessible. At this time, augmented support is unavailable for such potential students. 
 
With tremendous demands on educated community members to pursue advanced degrees, 
many mid-career Indigenous professionals seek to return to UBC Okanagan, meanwhile 
continuing their careers to varying degrees. Competing priorities mean additional challenges 
for those who pursue degree programs and are susceptible to burnout and subsequent 
program dropout. 
 
Choosing an appropriate program of study for their graduate degree is particularly 
challenging for many Indigenous students. Many pursue community-engaged projects 
requiring students to approach their research from a decolonized or Indigenized framework. 
Given the current lack of an Indigenous Studies Program, this may provide a rationale for 
those students currently entering the IGS Program at significantly higher rates than other 
disciplines. 
 
Current 
Financial barriers for Indigenous students may exist on either extreme: too much or too 
little. The latter appears due to a lack of coordinated, accessible funding resources for 
students to understand what is available. Whether a student receives band funding or other 
Indigenous-related support is often complicated. Conversely, instances have been noted 
where students received Indigenous Fellowship or other Indigenous-specific awards while 
also eligible for other prestigious awards or Research Assistantships. Still, due to other 
secured funding, they may not be offered additional opportunities or be made to choose 
between their funding sources. Ensuring Indigenous-specific funding does not displace other 
funding or opportunities for graduate students is vital. 
 
Though a dispiriting reality, various instances reported Indigenous students facing racism of 
low expectations from UBC staff or faculty members. And with the acknowledgment that 
many changes have been and are currently being made brings light to the need for cultural 
capacity among UBC staff and faculty. The success and learning of a student and the value of 
their graduate degree must remain intact as any other student. Though available in some 
areas, more than cultural capacity resources may be required for those who regularly work 
directly with Indigenous students for advanced degree programs. 
 
While navigating the rigorous expectations of the academy, Indigenous graduate students 
engaged in community work may also be managing the expectations of their community 
and the dilemma caused should the two value sets collide. For many students, this may call 
for Indigenized methodologies that do not fit Westernized ethical frameworks or alternative 
research presentations versus the traditional thesis or dissertation style. More functionality 
must be inclusive while supporting research conducted well with Indigenous communities. 
 
A growing number of Indigenous researchers at UBC Okanagan is ushering in the concurrent 
swell of Indigenous students and courses. These faculty members are in high demand in 
every area of their work—including supervisory and student committee membership roles. 
With a large proportion of Indigenous students in need of a supervisor who can support 
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their particular area of Indigenous study or an Indigenous committee member engaged in an 
advisory role for their project, this expectation is also extended to Indigenous graduate 
students with extra-curricular functions, such as committee memberships or additional dues 
being expensed at the time cost and emotional labour of the student.  
 
Post-Degree 
The College of Graduate Studies collects data to understand better where UBC advanced 
graduates settle post-degree. For the Indigenous graduate students, career trajectories 
post-degree must be better understood by UBC Okanagan to ensure the viability of their 
degrees in real time. This type of data collection also provides a feedback opportunity for 
students regarding their particular challenges and, in this way, maintains an iterative cycle 
of Indigenized approaches to research.  
___________________________________________________EMERGENT STUDENT ISSUES  
 
Thematic issues have yet to be ranked by perceived urgency and achievability; many issues 
present at several points within the degree program and have been ascertained through this 
inquiry. Though several pointed opportunities are presented here for the IGS P & C 
Committee, building an understanding of these issues will aid in strategic development to 
further support this unique and quickly growing student community in the Interdisciplinary 
Graduate Studies Program. 
 
Coordinated Resource Access 
Resource accessibility issues for Indigenous graduate students span from prospective 
applicants to those seeking post-degree employment opportunities. One Indigenous 
Graduate Student Advisor is available to students, proving an invaluable resource for UBC 
Okanagan. One onboarding session is held each year, each providing crucial information on 
supervisory search, program options, funding sources, and student support. Many of these 
resources are also published on various areas of UBC’s web pages but are not collectively 
available, and some have not yet been published at all. Inclusion of this information on IGS 
web pages, student handbooks, and a dedicated Canvas course are possible opportunities to 
increase accessibility. A further examination of all available resources that may be cross-
utilized from UBC Okanagan’s Indigenous undergraduate resources and UBC Vancouver 
Indigenous graduate student supports (via SAGE) will also be valuable here. 
 
Student Cohort 
Acknowledging the support of colleagues is critical to student success; IGS was strategically 
developed to form cohorts throughout the degree program. While these cohorts are 
embedded within themes, coursework, and general progression, Indigenous graduate 
students have no formal student network or affiliation. IPS does provide social opportunities 
to connect, and these have been successful in their role. Yet a distinct lack of holistic 
education has been asserted that would provide the necessary support and value for this 
student group facing new challenges in their graduate degree. Opportunities exist for peer-
to-peer mentorship, student well-being support groups, guided discussions around the 
Indigenous experience on campus, and facilitated advanced conversation around Indigenous 
research methods.  
 
Indigenous/Indigenist Faculty Support 
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With a small community of Indigenous/Indigenist researchers at UBC Okanagan, incoming 
graduate students seeking supervisory support and knowledgeable committee members in 
their areas are already challenging. IPS can aid the search for a supervisor at the outset of 
the degree should the student wish to pursue Indigenous-related topics. However, finding a 
supervisory match is more challenging, given the small ratio of Indigenous/Indigenist faculty 
members on campus. Additionally, Indigenous and non-Indigenous student researchers 
pursuing Indigenous research areas also carry the implicit requirement to have an 
Indigenous/Indigenist faculty member on their research committee. This issue further 
spreads a small Indigenous/Indigenist faculty to support a growing number of students and 
projects. 
 
Funding Barriers 
As outlined earlier, funding support can be challenging in several regards. Yet students 
seeking grant funding for their Indigenous research topics and often employing Indigenous 
research methods are continually assessed by non-Indigenous researchers. A general lack of 
understanding surrounding community ethics and protocols, Indigenous research methods, 
and cultural sensitivity often presents additional funding support inequities. Considering the 
life circumstances of the Indigenous graduate student regarding general degree progression, 
should a student require additional time to complete their degree program. Just as the 
academy recognizes maternity and parental leaves, holistic consideration of other impactful 
life events should be considered, such as community protocol surrounding grief leaves and 
kinship responsibilities during a degree program. Opportunities exist to provide funding 
support for extended timelines accommodation. 
 
Degree Timelines 
Additional flexibility for Indigenous graduate students should be explored at the outset of 
the individual’s degree program. Competing priorities and community responsibilities 
challenge status-quo timelines for degree programs, and more clarity for students 
surrounding leaves, both for course progression and funding, is needed. Individual 
progression is progress relative to the intention and agreement of the student and their 
supervisor—when not an issue of student progression, this type of flexibility provides 
support and avoids systematic marginalization. 
 
Course Content  
Some Indigenous course content continues to be Westernized in presentation, lacking the 
depth of discussion required for Indigenous and non-Indigenous students to advance their 
thinking and contributing to a disparity of understanding regarding embodied Indigenous 
research practice. Opportunities exist to build additional curricula and courses, including 
philosophical and practical examination of the colonial mindset for Indigenous/Indigenist 
researchers, a recurring theme in this inquiry; also including social justice and resistance 
perspectives on Indigenous research and ethical responsibilities specific to Indigenous and 
non-indigenous researchers. 
 
Graduate-Level Research Support 
Enhancements to support community-engaged work are needed at this time. Many 
Indigenous graduate students seek to partner with and/or engage with during their 
advanced degrees. A barometer for expectations will aid students in understanding their 
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community research projects within the scope of their degree, along with clear guidelines 
for flexibility as needed to ensure the project is completed in compliance with community 
timelines. Understanding the ethical guidelines and social implications of undertaking 
research in their home communities is a protective measure for graduate students. 
Conversely, those not from the Indigenous community aspire to build relationships with the 
required capacity and connections at the faculty level to facilitate such projects.  
 
Future Programming Options 
Interest has been shown in other faculties for project-based and course-based intensive 
programs. For Indigenous graduate students seeking to gain practical skills and enhance 
professional credentials, such options may prove more viable than traditional theses work. 
Particularly at the Master’s level, part-time or low-residency degree options may also allow 
community-based academics to facilitate community-based projects that have substantial 
value to the community. This shift may serve to build their community's capacity to engage 
in future research partnerships with other faculty while creating a pragmatic alternative for 
the student. 
  
Academic Career Opportunities 
Should an Indigenous graduate student desire to participate in teaching, long-term 
opportunities for mentorship, fellowship, and successorship should be presented early in 
the degree process for consideration. Challenges surrounding academic publishing rates 
should be addressed to develop reflexive and ethical researchers, given the nature of 
community-based research to value process over product. This misalignment of priorities 
should be carefully considered as related to future tenure possibilities. 
 
Protecting Indigeneity on Campus 
Protecting Indigeneity across all institutional levels, including but not limited to Indigenous 
graduate students, is essential. Cultural knowledge must be modestly requested and, in 
doing so, should be compensated fairly or have other responsibilities reduced to 
accommodate the additional requirements of their time and expertise. Examples may 
include working groups, committee membership, ethical review boards, and providing 
advisory support to culture-related projects and colleagues. Student identity in 
communications and media should also be carefully stewarded. 
________________________________________________________________CONCLUSION 
 
As the Indigenous student population at UBC Okanagan continues to thrive, creating robust 
graduate student policies, resources, and services becomes a high priority for this campus. 
 
This document is intended to provide a broad-ranging summary of perspectives on 
Indigenous graduate student support for UBC Okanagan. While these views are non-
exhaustive, they offer valuable insight into current issues surrounding the cohort of 
Indigenous graduate students on campus. The summary also highlights this cohort's unique 
strengths and challenges to be considered in further program development of both course 
and degree design.  
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Additional pertinent information to be considered during this process can be found in the 
UBC President’s Task Force on Anti-Racism and Inclusive Excellence Final Report, issued in 
January 2022.  
 
_________________________________________________________2023 REPORT UPDATE 
 
In August and September 2023, further inquiry was made with current and recently 
graduated IGS students on their experiences in the IGS program. This feedback was solicited 
as part of the IGS’ self-study report process while preparing for an ongoing external program 
review. Discourse revealed three significant areas of concern for Indigenous graduate 
students not included above. 
 

1. Cultural Safety in the Classroom - Students shared experiences of microaggressive 
language and behaviours by fellow students and course instructors. Concerned 
students recommended mandatory cultural safety sessions for all IGS faculty, staff, 
and students to ensure a positive learning environment for students throughout 
their program and productive relationships with Indigenous community members or 
groups that come into partnership with UBCO through IGS. 
 

2. Student Research Resources - Based on the nature of the IGS Program, students 
reflected on the need for accommodations to support community-engaged work. 
Resources required but not supplied by the university include funding opportunities 
to ensure community partners are adequately funded to undertake research (i.e., 
honoraria, food for meetings, etc.) and financial support for students’ timeline 
extensions as required by community protocol and conducting relationships in a 
good way. While the student’s timeline may be meaningfully affected by this 
process, the effects ripple out to their supervisor and committee members’ rotations 
and should also be considered.  

 
3. Non-Thesis Options - Several students returning to study mid-career and with non-

academic educational interests have expressed interest in a non-thesis-based 
program focused on practical outcomes. This alternative pathway may provide an 
opportunity for capacity building within the student while generating long-term 
improved outcomes at the community level into future phases of their work. 

 
Gratefully, the ongoing work of the IPS team and the IGS P&C Committee has resulted in 
some notable initiatives to increase support for Indigenous Graduate Students at UBC 
Okanagan since the initial report was published. In alignment with and response to several 
areas contained here, the IGS Program is continuing conversations to support cultural safety 
training, exploring accessibility measures for students to attend part-time to honour 
community obligations, considering alternative program pathways, engaging in 
Indigenous/Indigenist faculty recruitment, and the development of an Indigenous 
Knowledges theme.  
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APPENDIX H  - List of Theses & Dissertations Completed 2019-2023 
 

Surname 
Given 

Names 
Degree Supervisor 

Co-
Supervisor 

Title 

Cook Shelley Doctor of 
Philosophy 

Jon Corbett Rachelle 
Hole 

"Playing with monopoly money" : a participatory 
exploration of the space-time aspects of homeless social 
capital 

Goodall Jenna Master of Arts David Geary   Education and desires in a transnational arena : Saudi 
Arabian students on the King Abdullah Scholarship Program 
in Western Canada 

Reil Lynda Master of Arts Bonar 
Buffam 

  Gender issues in policing : women's experiences in 
Canadian law enforcement 

Husain Matt Doctor of 
Philosophy 

John 
Wagner 

  Who reaps the benefit? – dual hegemony and the politics of 
development aid in Bangladesh 

Lang Eva-Lena Master of Arts Mary 
Stockdale 

Jon 
Corbett 

Coming to the table as a regional food system : mapping 
and building a network 

Taylor Joanne Doctor of 
Philosophy 

John 
Wagner 

  Food security and food sovereignty in the Creston Valley of 
British Columbia 

Sun Ruochen Master of Arts Patricia 
Tomic 

  Illusions of ethnic homogeneity : rethinking Chineseness in 
popular representations of Vancouver real estate 

Toews Carson Master of Arts Christine 
Schreyer 

  The life of a navvy : a study of the relationship between 
ethnicity and status within railway work camps on the 
Kettle Valley line, 1910 to 1914 

Johnson Suzanne Master of 
Science 

Jeannette 
Armstrong 

  Harvesting wellness with Okanagan sockeye salmon 

Penuela Gallo Natalia Master of Arts James 
Rochlin 

  Violence against Social Leaders and Human Rights 
Defenders in the context of the 2016 Peace Accords in 
Colombia 
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Marten Tina Inez Doctor of 
Philosophy 

Luis Aguiar   Germans on demand : the migration of highly-skilled 
German workers to the Okanagan Valley, British Columbia, 
Canada, under the British Columbia Provincial Nominee 
Program, 2000 to 2015 

Nicolaides Ariel Master of Arts Jessica 
Stites-Mor 

  (Un)desirable immigrants: the perpetuation of colonial 
perspectives in South African immigration policies in the 
twentieth century 

Thomson Erica Master of Arts Bonar 
Buffam 

  “They sit over there” : intersections of race, space and 
popularity in high schools in British Columbia 

Keber Andrea Master of Arts Ilya Parkins   Gender, language, and power : naming misogyny and 
framing understandings of Canada's mediascape in the 
wake of gendered violence 

Peacey Brianna Master of Arts Christine 
Schreyer 

  You're the only one who knows my true identity : how 
fandoms create new identities for constructed language 
learners 

Vrabic Kaylah Master of Arts Carlos 
Teixeira 

  “Better to be paranoid than sorry" : women's housing 
experiences in the city of Kelowna 

Abuhamed Amer Master of Arts David Geary   “Eat to Your Taste, Dress for Others:” A Critical 
Ethnographic Inquiry into Multiculturalism and Social 
Capital in the Resettlement and Integration of Syrian 
Refugee in a Mid-sized City in Western Canada 

Elton Chea Master of Arts Donna 
Senese 

  Does it grow here?: the impact of local food systems on 
social capital in the Okanagan and Similkameen valleys 

WITT TAISTO Master of Arts Bonar 
Buffam 

  Affect, identity, and conceptualizations of feminism and 
feminists on the antifeminist r/MensRights subreddit 

CAMPBELL REBECCA Master of Arts David Geary   Om away from home : Indian tourists, affect and the 
politics of mobility in Gokarna. 

Young (Fox) Sandra Master of Arts Mike Evans   Weaving Indigenous identity in post-secondary "situations" 
: supporting students with complex indigenous identities in 
a university context 
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Vieira Sara Doctor of 
Philosophy 

Carlos 
Teixeira 

  There and back in two languages : intersections of identity, 
bilingualism, and place for Luso-Canadian transnationals 

NISHIMA-
MILLER 

JEFFREY Master of Arts Kevin Hanna   Indigenous-led impact assessment : approaches, 
requirements, and degrees of control 

Harris Lindsay Doctor of 
Philosophy 

Mike Evans   Passionate interests and community decision making : 
building the local food system in Kamloops, BC 

ARNETT JAMIE Master of Arts Jasmin 
Hristov 

  Development as security : an examination of political and 
economic discourses that enable and legitimize the 
activities of Canadian extractive tourism in Honduras 

Hay Tristyn Doctor of 
Philosophy 

Richard 
Plunkett 

  The use of goal setting in improving first-year science and 
non-science major students' academic success and intrinsic 
motivation 

Netherton Corinna Doctor of 
Philosophy 

Jeannette 
Armstrong 

  Nation-to-nation governance between Indigenous nations 
and the Canadian government 

Derksen Murray Master of Arts Carlos 
Teixeira 

  The role and impact of religious institutions in refugee 
settlement in the city of Kelowna 

PANCHYSHYN KELLY Master of Arts Christine 
Schreyer 

  Collaborative and creative land planning in Canada’s north : 
supporting wild plant harvest through participatory action 
research in Whitehorse, Yukon 

SEVILLA 
VALENZUELA 

VICTOR Master of Arts Jim Rochlin   To bite the hands that feed : control and competition in 
temporary foreign worker programs amidst a pandemic 

QUESNEL ANGE-
AIMEE 

Master of Arts Heather 
Latimer 

  "For this girl's sake, and society's, it is better that she be 
sterilized" : an Act Respecting Sterilization 1933-1973 

BARKVED KAYTLYN Master of Arts Aleksandra 
Dulic 

  Neuroqueer imaging : an autistic autoethnography 

PARKER ARIELE Master of Arts Eric Li   Back to basics : the sustainable responses to COVID-19 
pandemic 

MOHAMADIA
N 

MEHDI Master of Arts Mohsen 
Javdani 

  Public attitudes towards immigration in Canada : evolution 
and determinants (Okanagan) 
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Ahadi 
Maragheh 

Nasibeh Doctor of 
Philosophy 

Carlos 
Teixeira 

  The settlement and integration experiences of recent 
Iranian immigrants in the suburbs of Vancouver : Surrey, 
Burnaby, and Coquitlam 

Friberg Robert Doctor of 
Philosophy 

Kevin Hanna   Taking resilience from concept to practice : an 
interdisciplinary assessment of rural communities facing 
regional environmental change in Canadian boreal forests 

Bruce Paxton Master of Arts Barbara 
Pesut 

  Ecological factors influencing the successful transition from 
early childhood to kindergarten : a case study 

Kunis Adam Master of Arts Donna 
Senese 

  COVID-19’s attack on tourism and the adventure 
communities that defended it 

De Grandpre Ayla Master of Arts Donna 
Senese 

  Pathways to resilience : building adaptation pathways for 
local food and wine production in the Okanagan Bioregion 

Presley Bethany Master of Arts Jon Corbett   Addressing homelessness in a smaller Canadian city : 
community-engaged research with Vernon, B.C. 

Petillion Riley Doctor of 
Philosophy 

Stephen 
McNeil 

  Impacts of active learning and context-embedded 
instruction on student affect and conceptual learning gains 
in a large introductory chemistry course 

SALEHEEN MIR RIFAT 
US 

Master of Arts Jessica 
Stites Mor 

  Maulana Bhashani’s Haq Kotha : post-independence 
Bangladesh through the lens of radical media 

Thomas Robyn Master of Arts Barbara 
Pesut 

  Developing the role of the volunteer to support caregivers 
of children with medical complexity 

LOTFIZADEH SEYEDEH 
YASAMAN 

Master of Arts Hussein 
Keshani 

  Representing nature in an illustrated Khamseh of Nezami 
manuscript 

Freeman Trevor Master of Arts Thomas 
Heilke 

  Adam Smith's moral system : seeking to recover a moral 
consensus 

ARNOLD LAUREN Doctor of 
Philosophy 

Kevin Hanna   Assessing and managing the cumulative social effects of 
resource development projects 

Ayer Joshua Master of Arts Thomas 
Heilke 

  Ontological security in the new climate regime 
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Wale Janna Master of 
Science 

Lael Parrott   Climate rez-ilience : building transformative climate 
resilience in Indigenous communities 

ACHESON CASSIDY Master of Arts Margo 
Tamez 

  Reawakening memory and refusing erasure : Sqilxw legacies 
of resistance through familial stories of Mary Ann and Mary 
Terese 

Gordon Taylor Master of Arts Jodey 
Castricano 

  An examination of the animal-industrial complex through a 
biopolitical framework 

Zeman Jesse Master of Arts John 
Janmaat 

  Resident hunters' preferences and willingness to pay for 
moose and wildlife management in British Columbia 

Rahimova Nargiz Master of Arts John 
Janmaat 

  "Farming in a fishbowl"- landowners' motivations to initiate 
the collaborative riparian restoration 

Burr Judith Master of Arts Karis 
Shearer 

Greg 
Garrard 

Listening to fire naturecultures : a feminist academic 
podcast of fire knowledges in and around the Okanagan 
Valley 

Lekei Madelaine Master of Arts Fiona 
McDonald 

  The collective margins : activating access within emerging 
digital landscapes 

Van Camp Cassie Master of Arts Ilya Parkins   An analysis of police violence against Indigenous women in 
British Columbia 

MWANZA DALISO Master of Arts Fiona 
McDonald 

  Black prairie leisure : an ethnography on rest and leisure 
freedom in Alberta, Canada 

Talarico Darielle Doctor of 
Philosophy 

Carey 
Doberstein 

  Scaling up deliberative democracy for mass publics with 
digital game experiences 

Marshall Morgan Master of Arts Jessica 
Stites Mor 

  Disrupting British imperialism : ayahs' intersectional role in 
the colonial home and their impact on British children, 
1757-1947 

Franck Billie Master of Arts Luis Aguiar   “That’s what she said!” : gender integration in the Canadian 
Armed Forces with a focus on the experience of female 
soldiers in the combat arms 
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Sonia Shorif Master of Arts Helen 
Yanacopulo
s 

  “Without internet, we have no existence” : Rohingya 
refugee representation on social media 

Komil-Burley Dilsora Doctor of 
Philosophy 

Bonar 
Buffam 

Luis Aguiar Islamic revivalism, radicalism and the paradoxical 
governance of Islam in Uzbekistan 

Gomez Monica Master of Arts Liane 
Gabora 

  Okanagan Data visualizations of the learning experience in 
undergraduate creative thinking assignments 

Chambers Ian Master of 
Science 

Rebecca 
Tyson 

  Evolution of critical photoperiod in codling moths subject to 
the sterile insect technique 

Mahmoudi Seyedeh 
Nadia 

Master of Arts Bernard 
Momer 

  Downtown centeredness in a mid-sized city : a case study of 
Kelowna, British Columbia 

Marr Kelsey Doctor of 
Philosophy 

Susan 
Frohlick 

  Pandemic Reproduction: An Ethnography of Disjunctures 
and Im/Mobilities in Sundsvall, Sweden 

Adjetey Cassandra Master of Arts Jennifer 
Davis  

Teresa Liu-
Ambrose 

Applied health economics : economic evaluation of lifestyle 
interventions to promote cognition in older adults with 
chronic stroke 

Paul Hanna Master of Arts Fiona 
McDonald 

Gabrielle 
Legault  

Sharing Métis women’s stories about moon time and 
colonial body shame through visiting and berry picking in 
Buttertown, Alberta 

Arulnathan Vivek Doctor of 
Philosophy 

Nathan 
Pelletier 

  Development of the National Environmental Sustainability 
and Technology Tool (NESTT) – A sustainability 
measurement and management platform for Canadian egg 
farmers 

Gao Yujie Doctor of 
Philosophy 

Megan 
Smith  

Rebecca 
Caines 

Flowing to Unsettle: A Multimedia Exploration of Inhabiting 
Time in Computational Performative Art 

Kroschinsky Rheanne Master of Arts John 
Wagner 

  Watershed Ecosystems and Human Interconnections: a 
New Model for Governance in Peachland Creek, B.C. 

Dorn Karyann Master of Arts Marie 
Tarrant 

  Perception Of COVID-19 Vaccines Among Pregnant People 
in BC: A Qualitative Study 
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Khan Mohammad 
Morad 
Hossain 

Master of Arts Manfred 
Elfstrom 

  Middle Powers in New Arenas: Understanding Canada’s 
Arcitc Pol 
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